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B1.2 demonstrate an understanding of the elements of drama by 
selecting and combining several elements and conventions to  
create dramatic effects 

B2.1 express personal responses and preferences and make 
connections to themes and issues presented in their own and 
others’ drama works 

B2.2 identify a favourite scene and give reasons for their 
preference, using correct drama terminology to describe how       
the elements of drama contribute to its effectiveness 

B2.3 identify and give examples of their strengths, interests,        
and areas for improvement as drama creators, performers,          
and audience members 

B3.2 identify and describe a wide variety of ways in which drama 
and theatre make or have made contributions to social, cultural,   
and economic life in a variety of times and places

ATTITUDES IN THE ARTS 
The attitudes of everyone involved w

ith students have a significant effect on how
 students

approach the arts. Parents can dem
onstrate a positive attitude tow

ards the arts at hom
e

and in the com
m

unity, and teachers should ensure that they project a positive attitude
tow

ards the arts in their instruction. Teachers should encourage students to use their
im

agination and their problem
-solving and critical-thinking skills in planning, producing,

and assessing w
orks of art. They should also help students understand that even the m

ost
accom

plished
artists continue to put a great deal of tim

e and effort into their w
ork. 

Teachers can also encourage a positive attitude tow
ards the arts by helping students

learn about careers in various areas of the arts industry. By studying art in a variety of
form

s, learning about artists w
ithin and outside the com

m
unity, and participating in a

variety of artistic activities, students w
ill becom

e better inform
ed about the possibilities

for active participation in the arts later in life. 

Students’ attitudes tow
ards the arts can have a significant effect on their achievem

ent 
of the curriculum

 expectations. Teaching m
ethods and learning activities that encourage

students to recognize the value and relevance of w
hat they are learning w

ill go a long
w

ay tow
ards m

otivating students to w
ork and to learn effectively. 

THE ONTARIO CURRICULUM, GRADES 1–8 | The Arts

10

A. DANCE

OVERALL EXPECTATIONS
By the end of Grade 1, students will:

A1. Creating and Presenting: apply the creative process (see pages 19–22) to the composition of simple
dance phrases, using the elements of dance to communicate feelings and ideas;

A2. Reflecting, Responding, and Analysing: apply the critical analysis process (see pages 23–28) to 
communicate their feelings, ideas, and understandings in response to a variety of dance pieces 
and experiences; 

A3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of dance forms
and styles from the past and present, and their social and/or community contexts.
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FUNDAMENTAL CONCEPTS FOR GRADE 1

Students in Grade 1 will develop understanding of the following concepts through participation in 
various dance experiences (e.g., connecting and altering familiar movements), with particular emphasis
on body and space.

ELEMENTS OF DANCE
• body: body awareness (e.g., awareness of where one is in space in relation to objects in class, awareness

of position), use of body zones (e.g., whole body [versus various body parts], upper body only, lower
body only), use of body parts (e.g., arms, legs, head), body shapes (e.g., big, small, angular, twisted,
curved, straight, closed), locomotor movements (e.g., galloping, skipping, rolling), non-locomotor move-
ments (e.g., arm movements such as swimming/waving, hopping on one foot, jumping on two feet,
kicking, bending knees, melting to the ground, stretching, growing, spinning, folding, bowing), body
bases (e.g., feet as body base, hands and knees as body base) 

• space: levels (e.g., low to high by reaching; high to low by falling, crouching), directions (e.g., forwards,
backwards, sideways), general and personal  

• time: tempo (e.g., fast/slow, movement versus freeze), rhythm (e.g., even, uneven)

• energy: quality (e.g., melting, twitching, slumping, percussive, sustained [as in a held stretch])

• relationship: with a partner (e.g., slow-motion mirroring)

By the end of Grade 1, students will:

A1.1 use movements that are part of their daily
experience in a variety of ways in dance phrases
(e.g., alter and exaggerate movements based on even
rhythms such as walking, galloping, and swimming,
and on uneven rhythms such as skipping and
jumping; amplify and modify percussive movements
such as the movement of a clock ticking or the 
sustained hold of a cat stretching) 

Teacher prompts: “What everyday movements
do you do throughout the day?” “When you

wave hello to a friend who is close by, is your
wave bigger or smaller than when the friend is
far away? How might you change the action of
waving by making the movement bigger/smaller
or faster/slower? Will the speed or rhythm of
the movement change when you make it bigger
or smaller?” 

A1.2 use dance as a language to express feelings
and ideas suggested by songs, stories, and
poems, with a focus on the element of body,
particularly body shapes (e.g., use the entire body
[crouch, slump] and body parts [folded arms, bowed
head] to express an idea such as deep thought)

A1. Creating and Presenting

SPECIFIC EXPECTATIONS

B. DRAMA

OVERALL EXPECTATIONS
By the end of Grade 1, students will:

B1. Creating and Presenting: apply the creative process (see pages 19–22) to dramatic play and process
drama, using the elements and conventions of drama to communicate feelings, ideas, and stories;

B2. Reflecting, Responding, and Analysing: apply the critical analysis process (see pages 23–28) to 
communicate feelings, ideas, and understandings in response to a variety of drama works and 
experiences;

B3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of drama and 
theatre forms and styles from the past and present, and their social and/or community contexts. 

By the end of Grade 1, students will:

B1.1 engage in dramatic play and role play, with
a focus on exploring a variety of sources from
diverse communities, times, and places (e.g.,
retell and enact nursery and other childhood
rhymes, stories, or narratives from picture books;
use movement and voice to explore the thoughts of a
familiar folk tale character in a variety of situations;
use guided imagery and descriptive language to
explore what a character might feel and experience
in a story setting or picture; use group role play to
explore alternative endings to stories, fairy tales,
and personal experiences; use role play or a
tableau at key moments in a story to help the 
protagonist solve a problem; interview a teacher 
in the role of a character from a story)

Teacher prompts: “How can you and your
friends retell the story using puppets?” “How
can you and a partner act out how you think the
story will end – but without using any words?” 

B1.2 demonstrate an understanding of the element
of character by adopting thoughts, feelings,
and gestures relevant to the role being played
(e.g., use facial expressions, body movement, and
words to respond in role to scenarios and questions;
express different points of view after reading a
picture book about issues of belonging and dis-
crimination; work with a partner to create a short
scene that shows the importance of acceptance,
understanding, and inclusion)

Teacher prompts: “When I ask you a question 
as Grandma, how might you answer me as 
the wolf?” “How can you show (e.g., using 
gestures) what you are thinking and feeling
when you are in role? Try to imagine why the
wolf acts the way it does.”

B1.3 plan and shape dramatic play by building
on the ideas of others, both in and out of role
(e.g., In role: add ideas to the dramatic play that
reflect the knowledge and experience of the role
that is being played [such as a scientist mentioning
an experiment or a journalist mentioning an 

B1. Creating and Presenting

SPECIFIC EXPECTATIONS
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FUNDAMENTAL CONCEPTS FOR GRADE 1

Students in Grade 1 will develop an understanding of the following concepts through participation in 
various drama experiences. 

ELEMENTS OF DRAMA
• role/character: adopting the attitude, voice, or emotional state of a fictional character

• relationship: listening and responding in role to other characters in role

• time and place: pretending to be in the established setting of the drama

• tension: being aware of a sense of mystery or of a problem to be solved

• focus and emphasis: being aware of the main idea or issue in the drama

21st century skills of creativity, critical thinking, and 
collaboration are embedded in the process of bringing the 
page to the stage. Seeing live theatre encourages students to 
read, develop critical and creative thinking, and to be curious 
about the world around them. 

This Teacher Resource Guide includes background 
information, questions, and activities that can stand alone or 
work as building blocks toward the creation of a complete unit 
of classroom work. 

THEATRE DE LA SALLE presents LES MISÉRABLES!


“Will you join in our crusade,                                                     
who will be strong and stand with me? 

To celebrate our 70th anniversary, Theatre De La Salle is 
proud to present Les Misérables — the world’s longest-
running musical! A true modern classic based on Victor 
Hugo's novel and featuring one of the most memorable scores 
of all time, this multi-award-winning  musical is as 
groundbreaking today as it was when it first premiered in 
London in 1985. Composed by Alain Boublil and Claude 
Michel Schönberg, the School Edition was specially adapted 
by Cameron Mackintosh and Music Theatre International. 

Set against the backdrop of 19th-century France, Les 
Misérables tells an enthralling story of broken dreams and 
unrequited love, passion, sacrifice, and redemption — a 
timeless testament to the survival of the human spirit. 
Featuring the beloved songs “I Dreamed A Dream,” “Bring 
Him Home,” “Stars,"   “On My Own,” “Master of the House,” 
“One Day More,” and many more, Les Misérables has been 
seen by more than 70 million people in 44 countries and in 22 
languages around the globe, breaking box office records for 
35 years. Epic, grand, and uplifting, Les Misérables: School 
Edition packs an emotional wallop that has thrilled audiences 
all over the world. 

In this brand new production presented entirely by students, 
producer Michael Luchka and directors Glenn Cherny and 
Lisa Pollock will be joined again by guest director and 
TheatreDLS alum Johnny McGroarty, choreographer Melissa 
Jane Shaw, Musical Director Chris Tsujiuchi, and Set 
Designers Michael Bailey and Jerry McGroarty, to bring you 
“the world’s most popular musical.” Scenic design, lighting 
and sound design, costume design, set and prop 
construction, stage management, and marketing and 
promotion will all be done by the students enrolled in De La 
Salle’s inaugural Musical Theatre Production course with help 
from industry professionals.

TEACHER RESOURCE GUIDE:
LES MISÉRABLES: School Edition



At De La Salle College, we understand that being involved in the theatre, and the Arts in general,  
has very real and measurable educational benefits.  Students who participate in the Arts have achieved  

better overall results in their other classes. 21st century skills of creativity, critical thinking, and collaboration  
are honed in the process of creating live theatre.  Working on a musical production from its inception to the final curtain  

improves learning skills that are necessary in higher education and in the workplace. 

CONFIDENCE   |   IMAGINATION   |   EMPATHY   |   COOPERATION   |   SELF-DISCIPLINE 

CONCENTRATION   |   COMMUNICATION   |   CREATIVE PROBLEM SOLVING 

PHYSICAL FITNESS   |   MENTAL HEALTH   |   EMOTIONAL EXPRESSION 

The confidence gained from developing performing arts skills applies to school, career, and life!

https://www.delasalle.ca/arts/theatre-de-la-salle



➤ De La Salle College is an exciting venue to see live theatre! The school opened in 
1951 and included an auditorium that became the home to Theatre De La Salle. 
During its 70-year history, Theatre De La Salle has staged 28 dramatic productions, 
46 musicals, and three musical revue shows. 
  
➤ Brother Andrew spent his first year at Del (1950-1951) developing a glee club 
and an orchestra before staging the first of his five annual Gilbert and Sullivan 
musical productions.  The female chorus was made up of soprano-voiced boys from 
the grade school dressed up as girls. The female leads were played by young ladies 
from local Catholic high schools. 

➤ Brother Walter replaced Brother Andrew as musical director, and in 1958 
produced the first of his ten musicals. The popular scores of Richard Rodgers and 
Oscar Hammerstein counted for eight well-received productions. In 1960, the 
Toronto Star reviewed Oklahoma with these words:  The hardest thing to keep in 
mind is that it is a high school show. The quality is consistently far beyond what 
might be expected; better, in fact, than any university musical. 

➤ By 1961, boys no longer took female parts as 35 young women took their place 
with 41 boys from Del to make up the cast of Carousel.  That year, the leads 
accompanied Brother Walter to the backstage of the O’Keefe Centre (now the Sony 
Centre for the Performing Arts) to meet the composer, Richard Rodgers, who was in 
Toronto on a promotional tour. 

➤ Between 1969 and 1987, Theatre De La Salle presented both a drama and a 
musical in almost every school year.  

➤ During the 1980’s and early 1990’s, Theatre De La Salle thrived under the 
direction of Ben Cekuta. Memorable productions of West Side Story (1980), Jesus 
Christ Superstar (1983), Man of La Mancha (1985), and The Mousetrap (cemented 
Del productions among Toronto’s finest.  The school flood of 1989 damaged the 
auditorium so badly that the theatre was closed for three years.  It wasn’t until 1993 
that the theatre reopened its doors and the stage was put to use again. 

➤ Del’s theatrical tradition was continued by the private school which opened in 
1994.  In 1998, DELTA (Del Theatre Arts) was established and gave students the 
opportunity to take a leadership role in the theatre production process. Student 
directors Luke Arnott and Robert Kim went on to direct some of the private school’s 
more memorable productions, including Little Shop of Horrors (1999) and Twelve 
Angry Men (2002). Classically-trained drama teacher Glenn Cherny directed several 
dramas, including The Importance of Being Earnest (2006) and Pygmalion (2008). 
Musical productions included The Sound of Music (2001) and Annie (2003). 

➤ In 2010, Del alumnus Michael Luchka (Class of ’93) revived the original Theatre 
De La Salle which saw its final curtain come down in 1993. With unprecedented 
support from the Administration, Parents Association, and Del Alumni, Theatre De La 
Salle launched a new era with Andrew Lloyd Webber and Tim Rice’s Joseph and the 
Amazing Technicolor Dreamcoat (2012) and continues to showcase the many 
talents of the school’s students and staff.  The Theatre marked its 65th anniversary 
with Disney’s Beauty and the Beast in 2016. 

➤ In 2017, Theatre De La Salle staged a 65th anniversary revival of the first musical 
performed at the College - The Pirates of Penzance. Cast members from the original 
1951 production joined current cast members on stage for well-deserved cameos. 

➤ To mark its 70th anniversary, Theatre De La Salle will proudly present the world’s 
most popular musical - Les Misérables: School Edition in April 2020.

THEATRE DE LA SALLE
A COURSE for STUDENTS  
in Grades 10, 11, and 12  

interested in being  
ON the STAGE or BEHIND the SCENES! 

MUSICAL THEATRE PRODUCTION
    SINGING, ACTING, DANCING      
    SET DESIGN & CONSTRUCTION 
    COSTUME & MAKE-UP DESIGN      
    LIGHTING & SOUND TECHNOLOGY 
    SPECIAL EFFECTS        
    MARKETING & PROMOTION 
    MASTER CLASSES WITH GUEST ARTISTS                                     
.   WHO WORK IN THE INDUSTRY              

MAKE THE STAGE YOUR CLASSROOM!

NEW for 2019/2020!Facts & Figures

In 2017, The Pirates of Penzance, led by the Pirate King (Calum Slapnicar) moved 
in “with cat-like tread” on the Major General (Max Gibson).

Grease was the word in 2014 as Danny Zuko (Daniel Grandilli) and  
Sandy Dombrowski (Elizabeth Frangos) recalled their days of summer lovin’

For more information, contact the Student Services Department

2020/2021

Students of the first-ever Musical Theatre Production class perform their 
original Midterm Musical Monologues in January, 2020



COMING TO THE THEATER! 
PlayhouseSquare is an exciting venue to see live theater! As 
the country’s largest performing arts center outside of New 
York, the not-for-profit performing arts center utilizes the 
arts to engage individuals and attract more than one million 
guests per year to 1,000+ annual events. PlayhouseSquare 
thus acts as a catalyst for economic growth and vitality 
within the region.

As audience members, you and your students play a vital 
role in the success of the performances. You are part of a 
community that creates the theater experience. For many 
students, this may be their first time viewing a live theater 
production. We encourage teachers to discuss some of the 
differences between watching a television show, attending 
a sporting event or viewing a movie at the cinema. Here are 
a few examples to start the discussion:

   Students are led into the theater and seated by an usher. 

   Theaters are built to magnify sound. Even the slightest 
whisper can be heard throughout the theater. Remember 
that not only can those around you hear you, the 
performers can too. 

   Appropriate responses such as laughing or applauding 
are appreciated. Pay attention to the artists on stage; 
they will let you know what is appropriate. 

   There is no food, drink or gum permitted in the theater. 
Photography and videotaping of performances is not 
permitted.

   When the houselights dim, the performance is about to 
begin. Please turn your attention toward the stage. 

   After the performance, you will be dismissed by bus 
number. Check around your seat to make sure you have 
all of your personal belongings.

Teacher Resource Guide playhousesquare.org/eduresources

De La Salle College is an exciting venue to see live theatre! 
The school was built in 1951 and included an auditorium 
that became the home of Theatre De La Salle. During its 
70-year history, Theatre De La Salle has staged 28 
dramatic productions, 45 musicals, and three musical 
revue shows.

THE THEATRE!

Refreshments will be distributed during the Intermission.

Theatres

theatre
theatre

theatre

theatre.

TEACHER RESOURCE GUIDE:

Grade 7 student Audrey Cheng (left) and Grade 5 student Vasili Prangikos (right) gave 
inspired performances as Jane and Michael Banks in 2019’s MARY POPPINS.

“Let’s go fly a kite, up to the highest height!”                                                                                                                
The cast and crew proved that “anything can happen if you let it!”

Stepping BACK in Time with the cast of Theatre De La Salle’s                                                                
2019 practically-perfect production of MARY POPPINS!                           

LES MISÉRABLES: School Edition



Rehearsing for the 2020 Theatre De La Salle production of

“I didn’t see you there, forgive me,” says Marius (Matteo De Florentiis)  
to Cosette (Jody Connors) in a scene from Act 1 of Les Miserables: School Edition.

Producer Michael Luchka definitely has a handful with the Grade 12 cast members of 
TheatreDLS’s LES MISERABLES when they’re having too much fun during rehearsals.

Jean Valjean (David DeMartin, left)  
does his best to save Cosette (Audrey Cheng) 

from the evil Thenardiers played by  
AJ Bailey and Caitlyn Pinto.  

Rosa Robbins as Young Eponine looks on.

Stefania De Martin as Inspector Javert  
takes sibling rivalry to a new level  

in a classic confrontation with her brother,  
David De Martin, as Jean Valjean

“Look down and see the beggars at your feet, 
Look down and show some mercy if you can.” 

Ensemble members Mira Boyagoda and  
Sofia D’Onofrio in a scene from the musical.

TEACHER RESOURCE GUIDE:

Alessandro Liberona (left) plays the Factory Foreman who doesn’t make life easy for 
Fantine (Poppy Brookes) in the Act One scene “At the End of the Day”

LES MISÉRABLES: School Edition

“On my own, pretending he’s beside me…” 
Grade 12 student Angelica Sabilano  
takes on the iconic role of Eponine in 

TheatreDLS’s production of Les Miserables.



PRE-SHOW DISCUSSION QUESTIONS 

Ask students:

• Have you ever had anything stolen from you? How did it 
make you feel? Would it have mattered if someone had 
stolen from you to feed his/her family?  

•Jean Valjean spends 19 years in prison for stealing a loaf 
of bread to feed his family. Does this punishment seem to fit 
the crime? How do we decide what is just?  

• More than 130 years later, "huge sores" still litter the world, 
and Hugo's words still describe the undying message of his 
novel. What are some of these "huge sores" that you might 
hear about in the news of our country and the world? 

 
THE STORY and its THEMES

• The students in Les Misérables believe that there are things 
worth fighting for. Do you agree with them? Why?  

• The students are taking the law into their own hands. Do you 
think they are right or wrong? Is such action ever justified?  

• Did the students at the barricade die in vain? How do you 
measure whether the death of a young person in such a 
circumstance is “worthwhile?”  

• Can you imagine ever taking the law into your own hands? 
Why or why not? If you can envision such a possibility, 
describe the circumstances.  

• What is a value or a belief that you might fight for? How would 
you go about it?  

• Research a 20th or 21st Century student rebellion, such as 
the American student movement of the1960s or the Chinese 
pro-democracy movement of May/June 1989 in Beijing, the 
Orange Revolution in Kyiv, Ukraine in 2004-2005 or the 
student protests in Hong Kong in 2019. Compare the 
motivations of the students - and the outcome - to the 
experience of the student rebels in Les Misérables.  

• Think back through the whole performance and find the 
character you are most like. In a journal entry, explain why 
you are similar to this particular character. What types of 
problems do they get into? Could you see yourself getting into 
a similar position? Write about how you would handle the 
situation differently, or why you would do the same. 

THE THEATRE

• Name three things you noticed about the set. Did the set help 
tell the story? What sort of set would you have designed?  

• What did you like about the costumes? Did the costumes help 
tell the story? What sort of costumes would you have designed?  

• What role did lighting play in telling the story? How did the 
lights enhance what you were seeing?  

• Talk about the actors. Were there moments you were so 
caught up in the story you forgot you were watching a play?  

• Were there any actors who played more than one character? 
What are some ways you can be the same person but play 
different characters?

POST-SHOW ACTIVITIES 
College and Career Readiness (CCR) Anchor Standards 
for Speaking and Listening
Presentation of Knowledge and Ideas 4

College and Career Readiness (CCR) Anchor Standards 
for Language
Conventions of Standard English 1
Vocabulary Acquisition and Use 5, 6

BEAUTY IS ONLY SKIN DEEP
In Beauty and the Beast, Belle discovers that the Beast is 
not a beast at all. Rather, he is a kind and caring soul and 
she eventually falls in love with him. Form groups of 3-4 
people. Act out a scene showing people befriending and 
accepting someone whose looks or behaviors are different 
from the rest of the group.

College and Career Readiness (CCR) Anchor Standards 
for Writing
Text Types and Purposes 2, 3
Production and Distribution of Writing 4

College and Career Readiness (CCR) Anchor Standards 
for Speaking and Listening
Comprehension and Collaboration 2
Presentation of Knowledge and Ideas 6

College and Career Readiness (CCR) Anchor Standards 
for Language
Conventions of Standard English 1, 2
Knowledge of Language 3

College and Career Readiness (CCR) Anchor Standards 
for Reading
Key Ideas and Details 1
Craft and Structure 6

LIVING WAX MUSEUM
Each student should choose a character from Beauty and 
the Beast. Students will write a back-story for their character 
from what they have learned from Beauty and the Beast,  
and/or from their imaginations. For the Living Wax Museum, 
they will dress up or create life-sized paper dolls of their 
characters and perform in the wax museum. The students 
will pose as wax statues until someone presses the “button.” 
At that time, they will come to life and tell about themselves. 
This is a short speech based on their writing. It should be 
memorized and take only about one minute. Students may 
even want to make props for their character.

CRITICAL RESPONSE
Students develop their comprehension when they reflect 
upon what they noticed, wondered about and felt. Engage 
your students in a discussion by posing the following 
questions:

1.  Think about a character in Beauty and the Beast. 
What are his/her character traits? How are you like the 
character? How are you different?

2.   How did the music and sound effects help tell the 
story?

 
 
 
3.  What feelings did each character show (joy, sorrow, 

fear, amazement, surprise, etc.)?
4.  After seeing Disney’s Beauty and the Beast, what 

questions do you have (“I wonder. . .”)?

Teacher Resource Guide playhousesquare.org/eduresourcesTEACHER RESOURCE GUIDE:
LES MISÉRABLES: School Edition

Cast members of Les Misérables. Photo by Karen Almond.

When Kevin asked me to direct Les Mis, it was pretty thrilling—I was overwhelmed with joy... and horror, and 
terror. This is a big, big, big musical, but in this creative team I have all the right people around me to help bring Les 
Misérables to life.

I was raised in South Africa during the Apartheid years. My dad 
was an activist, so from my earliest consciousness revolution was 
part of the conversation. The pursuit of freedom and justice was 
not just a concept, it was a way of life, an every day struggle. 

Those themes are truly resonant in this musical and its music. 
It’s been wonderful to live with this piece over the months while 
preparing to direct this musical, and to think about what it means 
for us today—what that means for us in Dallas today, and in 
America today.

When I began working with the creative team, I showed them all a 
YouTube clip of a moment in South Africa where a group of people in 
a township mobilized to form a big demonstration, using music and 
dance to communicate their message. That became the force that 
moved us through the design conversation—to create something 
that felt immediate, raw and contemporary, and that didn’t feel like 
a passive fairy tale where we all sit comfortably in the theater and 
let the story wash over us. We wanted the audience to be engaged 
in much more dangerous and immediate way.”

–Liesl Tommy

–Excerpted from the MTI study guide on Les Misérables.

In a letter to one of his publishers, Victor Hugo 
said that he wrote Les Misérables for a universal 
audience. He added:

“... social problems do not have frontiers. 
Humankind’s wounds, those huge sores that 
litter the world, do not stop at the red and 
blue lines drawn on maps. Wherever men go 
in ignorance or despair, wherever women sell 
themselves for bread, wherever children lack a 
book to learn from or a warm hearth,  
Les Misérables knocks at the door and says,  
‘Open up. I am here for you.’”

More than 130 years later, “huge sores” still 
litter the world, and Hugo’s words still describe 
the undying message of his novel. 

Les Misérables reminds us that we are each part 
of the same human family, and that whatever 
our outward differences may be, our longings for 
individual liberty and peace are the same.

Around the world, performers and audience 
members alike have been deeply moved by their 
exposure to Les Misérables. With each new 
cast and each new audience, the power and the 
magic of the show continues to grow.

Dallas Theater Center 
Thru August 17   Wyly Theatre
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ABOUT VICTOR HUGO

Victor was an excellent student who 
excelled in mathematics, physics, 
philosophy, French literature, Latin, 
and Greek. He won fi rst place in a 
national poetry contest when he was 17.
As a teenager, he fell in love with 
a neighbour’s daughter, Adele 
Foucher. However, his mother 
discouraged the romance, believing 
that her son should marry into a 
fi ner family. When his mother died 
in 1821, Victor refused to accept 
fi nancial help from his father. He 
lived in abject poverty for a year, but 
then won a pension of 1,000 francs 
a year from Louis XVIII for his fi rst 
volume of verse. Barely out of his 
teens, Hugo became a hero to the 
common people as well as a favourite 
of heads of state. Throughout his 
lifetime, he played a major role in 
France’s political evolution from 
dictatorship to democracy.

He lived in abject poverty 
for a year,  but then won 
a pension of 1,000 francs a 
year from Louis XVIII.
In 1822, he married Adele Foucher, 
who became the mother of his 
children, Leopold-Victor, Charles-
Victor, Francois-Victor, Adele, and 
Leopoldine.

In 1830, Victor became one of the 
leaders of a group of Romantic 
rebels who were trying to loosen 
the hold of classical literature in 
France. His play Hernani, whose 
premiere was interrupted by fi st-
fi ghts between Hugo’s admirers and 
detractors, took a large step towards 
a more realistic theatre and made 
him a rich man.

VICTOR HUGO’S enormously 
successful career covered most of 
the nineteenth century and spanned 
both the Romantic and Realistic 
movements. A great poet, novelist, 
playwright, essayist, pamphleteer, 
diarist, politician and moralist, Hugo 
was a man of immense passion and 
endless contradictions.

Hugo was born on February 26, 
1802. His father, General Joseph 
Leopold Hugo, was the son of a 
carpenter who rose through the 
ranks of Napoleon’s citizen army. 
However, Victor’s mother decided 
not to subject her three sons to the 
diffi culties of army life, and settled 
in Paris to raise them. Madame 
Hugo became the mistress of her 
husband’s commanding offi cer, 
General Lahorie, who was a father 
fi gure to Hugo and his brothers until 
the General’s execution in 1812.

During the next 15 years he 
produced six plays, four volumes 
of verse, and the romantic historical 
novel The Hunchback of Notre 
Dame, establishing his reputation as 
the greatest writer in France.

In 1831, Adele Hugo became 
romantically involved with a well 
known critic and good friend of 
Victor’s named Sainte-Beuve. Victor 
became involved with the actress 
Juliette Drouet, who became his 
mistress in 1833. Supported by a 
small pension from Hugo, Drouet 
became his unpaid secretary and 
travelling companion for the next 
fi fty years.

After losing one of his daughters 
in a drowning accident and 
experiencing the failure of his 
play Les Burgraves in 1843, Hugo 
decided to focus on the growing 
social problems in France. He 
was joined in his increasing 
interest in politics by a number of 
other Romantic writers, marking 
the beginning of the Realistic-
Naturalistic era in French literature.
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Napoleon, returned to his poetry and 
published several novels including 
Les Misérables, which he had begun 
years earlier.

Over 3 million spectators 
follwed his cortege to the 
Pantheon.
When Les Misérables was published 
in Brussels in 1862, it was an 
immediate popular success in spite 
of negative reaction by critics, who 
considered it overly sentimental, and 
the government, who banned it.

After the Franco-Prussian War 
and the fall of the Empire in 1870, 
Hugo made a triumphant return to 
Paris. He remained there through 
the siege of the city and contributed 

Hugo was a moderate republican 
who was made a Peer of France in 
1845. After the Revolution of 1848 
and the founding of the Second 
Republic, he was elected a deputy 
to the Constitutional Assembly. 
Three years later, when Louis 
Napoleon abolished the Republic 
and reestablished the Empire, Hugo 
risked execution trying to rally the 
workers of Paris against the new 
Emperor. However, his efforts failed, 
and he had to escape to Brussels.

As a result, Hugo spent the next 
decade in exile with his family 
and Mme. Drouet on the islands of 
Jersey and Guernsey. During these 
years, he wrote satires about Louis 

portions of his royalties to purchase 
weapons. He lost two sons, one in 
1871 and one in 1873. Although he 
was elected to the Senate in 1876, 
poor health caused him to return to 
Guernsey. Mme. Hugo died in 1868 
and Mme. Drouet in 1882.

Hugo died in 1885 at the age of 
eighty-three. Although he left 
instructions that his funeral be 
simple, over 3 million spectators 
followed his cortege to the Pantheon, 
where he was buried amid France’s 
great men. Hugo’s death came 
at the end of a century of war, 
civil confl ict, brutally repressed 
insurrections such as the student 
rebellion in Les Misérables, and 
social injustice. Because of his belief 
in the triumph of good over evil and 
his pleading for tolerance and non-
violence, Victor Hugo was the herald 
of the new democratic spirit.
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Quick Activity for further exploration of "background information." 
1.  Have students read the information, “History/background of Victor Hugo's France.”   

Then in small groups prepare brief (5 minutes) reports to the rest of the class that give examples of these 
historical events.  Perhaps they have read books, plays, or poetry about some of these things.   

They could also look up examples of things happening in the U.S. during this same time period as a way 
of comparing these events.  

They could also simply respond to the events, comparing them with our current political struggles 
concerning the “working poor.”  

2.  Combine the above activity with work from the quotes below.   
Have students choose a quote they like and explain it in their own words. 
Then ask students to go to either side of the room to “agree" or "disagree” with the quote. 
Follow with discussion.  

3.  Play the beginning music from a soundtrack of the play.  Ask students to visualize what is happening as 
they listen to the music. 

Victor Hugo Quotes  
 

On Revolution and the Republic  
What makes a riot? Nothing and everything. Electricity released a little at a time, a flame suddenly 
shooting out, a roving force, a momentary breath of wind. This breath of wind meets beings that 
think, brains that dream, souls that suffer, passions that burn, howling torments, and carries them 
away.  
. . .  For a long time, I thought the Republic was only a political vehicle . . . I didn’t realize that it 
partook of that essential, absolute truth of which all principles are composed. The Republic is a 
principle. The Republic is a right. The Republic is the very embodiment of progress.  
When dictatorship is a fact, revolution becomes a right.  
 
On Les Misérables: 
You are right, Sir, when you say Les Misérables is written for a universal audience. I do not know 
whether it will be read by everyone but it is meant for everyone. . . .  Social problems go beyond 
frontiers. Humankind’s wounds, those huge sores that litter the world, do not stop at the blue and 
red lines drawn on maps. Wherever men go in ignorance or despair, wherever women sell 
themselves for bread, wherever children lack a book to learn from or a warm hearth, Les Misérables 
knocks at the door and says: “open up, I am here for you.” 
       —Victor Hugo, in a letter to a publisher  

IF YOU HAVE 3-5 DAYS TO PREPARE 
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On Jean Valjean:  
What are the convulsions of a city compared with the riots of the soul? Man is deeper still than the 
people. Jean Valjean, at that very moment, was a prey to a frightful uprising. Every abyss or rage and 
despair was gaping once again within him. He also, like Paris, was shuddering on the threshold of a 
formidable and dark revolution... Of him also, as of Paris, we might say: the two principles are face to 
face. The angel of light and the angel of darkness are to wrestle on the bridge of the abyss. Which of the 
two shall hurl down the other? Which shall triumph?  
 
On Prison:  
Formerly those harsh places where prison discipline isolates an inmate were composed of four stone 
walls, a stone ceiling, a strong floor, a folding bed, a barred skylight, a door reinforced with iron, and 
were called dungeons; but the dungeon came to be discovered too horrible; now it’s made of an iron 
door, a barred skylight, a folding bed, a stone floor, a stone ceiling, and four stone walls, and it’s called 
a punitive detention cell.  
He who opens a school door, closes a prison.  
 
Additional Quotes:  
Great perils have this beauty, that they bring to light the fraternity of strangers.  
Music expresses that which cannot be said and on which it is impossible to be silent.  
Nothing else in the world . . . not all the armies. . . is so powerful as an idea whose time has come. One 
can resist the invasion of an army but one cannot resist the invasion of ideas.  
The greatest happiness of life is the conviction that we are loved; loved for ourselves, or rather, loved in 
spite of ourselves.  
A great artist is a great man in a great child.  
A library implies an act of faith.  
If any writer wrote merely for his time, I would have to break my pen and throw it away.  
Civil war? What does that mean? Is there any foreign war? Isn’t every war fought between men, 
between brothers?  
Curiosity is one of the forms of feminine bravery.  
Evil. Mistrust those who rejoice at it even more than those who do it.  
Freedom in art, freedom in society, this is the double goal towards which all consistent and logical 
minds must strive.  
I love all men who think, even those who think otherwise than myself.  
There is nothing like a dream to create the future.  

 TEACHER PREPARATION GUIDE:  LES MISÉRABLES   ן   
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ABOUT THE NOVEL

him. Inside there was a dazzlingly 
beautiful woman dressed in velvet, 
playing with a child hidden under 
ribbons, embroidery and furs. The 
impoverished man stared at the 
woman in the carriage, but she was 
totally unaware of him. Hugo wrote 
that he saw this man as, “the spectre 
of misery, the ghostly forewarning 
in full light of day, in the sunshine, 
of the revolution still plunged 
in the shadows of darkness, but 
emerging from them. The moment 
he become aware of her existence, 
while she remained unaware of his, 
a catastrophe was inevitable.”

When Les Misérables 
was published in 1862, it 
generated more excitement 
than any book in the 
history of publishing.

As the years passed, Les Misérables 
evolved as Hugo’s own life 
experiences shaped his philosophy. 
He incorporated personal memories 
of all kinds in the novel, often 
mixing everyday trivial fact with 
fi ction to give the story a sense of 
journalistic truth. By the time it was 
published in 1862, it had become 
an epic novel, expressed in rich 
prose within a strong framework of 
history, philosophy, and political 
theory. “This is a leviathan I am 
about to ship out to sea,” he said 
before publishing.

When Les Misérables was 
published in 1862, it generated 
more excitement than any book in 
the history of publishing. It was 
widely advertised in Paris with 
giant sketched portraits of Cosette, 
Fantine, Marius and Jean Valjean.

LES MISÉRABLES is a melodramatic 
novel written from the premise 
that any man can rise above his 
circumstances to reach perfection. 
The plot of the novel is suspenseful 
from start to fi nish; it follows both 
Jean Valjean’s and society’s struggles 
with good and evil.

Hugo began to think about Les 
Misérables as early as 1829. He 
observed the specifi c incident 
that triggers the novel’s action on 
the streets of Paris in 1845. On 
a sunny but cold day, he saw an 
impoverished man being arrested 
for stealing a loaf of bread. As 
the man stood on the street, an 
ornate carriage pulled up beside 

Foreshadowing the success story of 
the musical, over one hundred years 
later, the novel Les Misérables was, 
initially, a popular, rather than a 
critical, triumph. “All the reviews,” 
wrote Hugo, “are reactionary and 
more or less hostile.”

Like the musical, critical opinion 
had absolutely no effect on 
public interest in Les Misérables. 
Bookshop owners and other vendors 
literally battled to buy copies of the 
book for their customers. Long lines 
and traffi c jams were observed all 
over the city as people fought to buy 
one of the 48,000 copies put on sale 
the fi rst day.

This phenomenon was echoed in 
1985, when the musical version of 
Hugo’s novel opened in London 
to mostly poor reviews. When 
Cameron Mackintosh, discouraged 
by the adverse critical response, 
called the box offi ce, he was greeted 
by a happily busy ticket salesman. 
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The book was a sensation 
in America, whose own 
civil unrest at the time 
seemed to many to mirror 
the events and feelings of 
the novel.
The initial French language success 
was copied all over the world as 
soon as the book became available 
in translation. The book was a 
sensation in America, whose own 
civil unrest at the time seemed 
to many to mirror the events and 
feelings of the novel. Indeed, 
Confederate soldiers read the novel 
voraciously, calling themselves 
“Lee’s Miserables.”
As with any work of art pleading 

“I’m amazed you managed to get 
through,” Mackintosh was told, 
“the phones haven’t stopped 
ringing.” As with the novel, the 
story of Les Misérables had touched 
a common chord, and its great 
success was built on word of mouth.

Hugo wrote about his book, “I don’t 
know if it will be read by everyone, 
but it is meant for everyone. It 
addresses England as well as Spain, 
Italy as well as France, Germany as 
well as Ireland, the republics that 
harbour slaves as well as empires 
that have serfs. Social problems 
go beyond frontiers...” To further 
his goal of presenting the ideas 
of Les Misérables to as wide an 
audience as possible, Hugo urged 
his publishers to bring out cheaper 
editions of the book in small print to 
make it available to ordinary people.

for social change, the novel 
Les Misérables acquired many 
enemies. Conservatives feared the 
social impact of the novel, and the 
Vatican banned it for several years. 
A theatrical version, written by 
Hugo’s son Charles, was banned 
in France, opening instead in 
Brussels. The French newspaper 
The Constitutionnel wrote that 
if the ideas of the novel were 
acknowledged, “no part of the social 
order would remain standing.”

Nonetheless, Les Misérables has 
been translated into nearly every 
language and, during the past 
century, has become one of the best-
selling books in history.
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se

tte
 is

 co
ns

um
ed

 by
 th

ou
gh

ts 
of 

Ma
riu

s, 
wi

th 
wh

om
 sh

e h
as

 fa
lle

n 
in 

lov
e. 

Ép
on

ine
 br

ing
s M

ari
us

 to
 Co

se
tte

 an
d t

he
n p

rev
en

ts 
an

 at
tem

pt 
by

 M
. T

hé
na

rdi
er’

s g
an

g t
o r

ob
 Va

lje
an

’s 
ho

us
e. 

Va
lje

an
, c

on
vin

ce
d i

t 
wa

s J
av

ert
 lu

rki
ng

 ou
tsi

de
 hi

s h
ou

se
, te

lls
 Co

se
tte

 th
ey 

mu
st 

pre
pa

re 
to 

fle
e t

he
 co

un
try

.

AC
T 

TW
O

 
18

32
, P

AR
IS 

Th
e s

tud
en

ts 
pre

pa
re 

to 
bu

ild
 th

e b
arr

ica
de

. M
ari

us
, n

oti
cin

g t
ha

t 
Ép

on
ine

 ha
s j

oin
ed

 th
e i

ns
urr

ec
tio

n, 
se

nd
s h

er 
aw

ay
 w

ith
 a 

let
ter

 to
 

Co
se

tte
, w

hic
h i

s i
nte

rce
pte

d b
y V

alj
ea

n. 
Ép

on
ine

 de
cid

es
 to

 re
joi

n h
er 

lov
e a

t t
he

 ba
rri

ca
de

.

Th
e b

arr
ica

de
 is

 bu
ilt 

an
d t

he
 re

vo
lut

ion
ari

es
 de

fy 
an

 ar
my

 w
arn

ing
 to

 
giv

e u
p o

r d
ie.

 Ja
ve

rt 
is 

exp
os

ed
 as

 a 
po

lic
e s

py.
 In

 tr
yin

g t
o r

etu
rn 

to 
the

 ba
rri

ca
de

, É
po

nin
e i

s k
ille

d.

Va
lje

an
 ar

riv
es

 at
 th

e b
arr

ica
de

 in
 se

arc
h o

f M
ari

us
. H

e i
s g

ive
n t

he
 

ch
an

ce
 to

 ki
ll J

av
ert

 bu
t in

ste
ad

 le
ts 

him
 go

. T
he

 st
ud

en
ts 

se
ttl

e d
ow

n 
for

 a 
nig

ht 
on

 th
e b

arr
ica

de
 an

d, 
in 

the
 qu

iet
 of

 th
e n

igh
t, V

alj
ea

n p
ray

s 
to 

Go
d t

o s
av

e M
ari

us
. T

he
 ne

xt 
da

y t
he

 re
be

ls 
are

 al
l k

ille
d.

Va
lje

an
 es

ca
pe

s i
nto

 th
e s

ew
ers

 w
ith

 th
e u

nc
on

sc
iou

s M
ari

us
. A

fte
r 

me
eti

ng
 M

. T
hé

na
rdi

er,
 w

ho
 is

 ro
bb

ing
 th

e c
orp

se
s o

f t
he

 re
be

ls,
 he

 
co

me
s a

cro
ss

 Ja
ve

rt 
on

ce
 m

ore
. H

e p
lea

ds
 fo

r t
im

e t
o d

eli
ve

r t
he

 
you

ng
 m

an
 to

 ho
sp

ita
l. J

av
ert

 le
ts 

Va
lje

an
 go

 an
d w

ith
 hi

s u
nb

en
din

g 
pri

nc
ipl

es
 of

 ju
sti

ce
 ha

vin
g b

ee
n s

ha
tte

red
 by

 Va
lje

an
’s 

ow
n m

erc
y, 

Jav
ert

 ki
lls

 hi
ms

elf
.

Un
aw

are
 of

 th
e i

de
nti

ty 
of 

his
 re

sc
ue

r, M
ari

us
 re

co
ve

rs 
in 

Co
se

tte
’s 

ca
re.

 Va
lje

an
 co

nfe
ss

es
 th

e t
rut

h o
f h

is 
pa

st 
to 

Ma
riu

s a
nd

 in
sis

ts 
he

 
mu

st 
go

 aw
ay.

At 
Ma

riu
s a

nd
 Co

se
tte

’s 
we

dd
ing

, th
e T

hé
na

rdi
ers

 tr
y t

o b
lac

km
ail

 
Ma

riu
s. 

Th
én

ard
ier

 sa
ys 

Co
se

tte
’s 

‘fa
the

r’ i
s a

 m
urd

ere
r a

nd
 as

 pr
oo

f 
pro

du
ce

s a
 rin

g w
hic

h h
e s

tol
e f

rom
 a 

co
rps

e t
he

 ni
gh

t t
he

 ba
rri

ca
de

 
fel

l. I
t is

 M
ari

us
’s 

ow
n r

ing
 an

d h
e r

ea
liz

es
 it 

wa
s V

alj
ea

n w
ho

 re
sc

ue
d 

him
 th

at 
nig

ht.
 M

ari
us

 an
d C

os
ett

e g
o t

o V
alj

ea
n w

he
re 

Co
se

tte
 le

arn
s 

for
 th

e fi
rst

 tim
e o

f h
er 

ow
n h

ist
ory

 be
for

e t
he

 el
de

rly
 Va

lje
an

 di
es

.

TH
E 

M
U

SI
CA

L

“A
 G

LO
RI

O
U

S 
NE

W
 L

ES
 M

IZ
!” 

AS
SO

CI
AT

ED
 P

RE
SS

D
ID

 Y
O

U
KN

O
W

?
“Th

e p
hr

ase
 ‘le

s m
isé

rab
les

’ (l
ey

 m
ee-

zey
-ra

-
blu

h)
, w

hic
h h

as 
a w

ho
le 

ran
ge

 of
 su

btl
y s

ha
de

d 
me

an
ing

s in
 Fr

en
ch

 is 
mu

ch
 be

tte
r t

ran
sla

ted
 

int
o E

ng
lish

 as
  ‘t

he
 di

spo
sse

sse
d’ 

or 
eve

n a
s 

‘th
e o

uts
ide

rs’
 – 

wh
ich

 ca
n d

esc
rib

e e
ver

y m
ajo

r 
ch

ara
cte

r in
 th

e s
tor

y i
n o

ne
 w

ay
 or

 an
oth

er.
”

(Su
san

ne
 A

lle
yn

, h
ist

or
ian

)

LE
S 

M
IZ

 n
ew

 B
ro

ad
wa

y T
ra

ile
r

3
4



Au
die

nc
e m

em
be

rs 
at

ten
din

g L
es

 M
isé

rab
les

 of
ten

 as
su

me
 th

at
 th

e 
reb

ell
ion

 in
 th

e m
us

ica
l is

 pa
rt 

of 
th

e g
rea

t F
ren

ch
 R

ev
olu

tio
n; 

ho
we

ve
r, 

th
is 

is 
no

t t
ru

e. 
Wh

at
 in

cit
ed

 th
e s

tu
de

nt
s a

nd
 w

ork
ers

 to
 th

e P
ar

is 
Ba

rri
ca

de
s i

n 1
83

2 (
th

e y
ea

r a
nd

 ev
en

t t
ha

t V
ict

or 
Hu

go
 us

ed
 as

 th
e 

cli
ma

x i
n h

is 
no

ve
l, L

es
 M

isé
rab

les
) w

as
, in

 fa
ct,

 du
e t

o t
he

 co
un

try
’s 

ec
on

om
ic 

ha
rd

sh
ips

 an
d a

 ch
ole

ra
 ep

ide
mi

c (
18

27
-1

83
2)

, w
hic

h c
rea

ted
 

dis
co

nt
en

t b
etw

ee
n t

he
 so

cio
-e

co
no

mi
c c

las
se

s. 
 

By
 18

32
, t

he
 po

or 
pe

op
le 

of 
Pa

ris
 w

ere
 de

ep
ly 

af
fec

ted
 by

 th
e o

ut
br

ea
k 

of 
dis

ea
se

, n
am

ely
 ch

ole
ra

, w
hic

h k
ille

d m
an

y. 
Am

on
g t

ho
se

 w
ho

 
die

d w
as

 Je
an

 M
ax

im
ilie

n L
am

ar
qu

e, 
an

 in
flu

en
tia

l F
ren

ch
 m

ilit
ar

y 
co

mm
an

de
r d

ur
ing

 th
e N

ap
ole

on
ic 

Wa
rs 

wh
o l

at
er 

be
ca

me
 a 

me
mb

er 
of 

Fre
nc

h P
ar

lia
me

nt
. G

en
era

l L
am

ar
qu

e w
as

 co
ns

ide
red

 an
 en

em
y o

f t
he

 
roy

ali
sts

 an
d f

rie
nd

 of
 th

e c
om

mo
n p

eo
ple

 an
d h

is 
fu

ne
ra

l p
rov

ok
ed

 th
e 

up
ris

ing
 an

d t
he

 bu
ild

ing
 of

 th
e P

ar
is 

Ba
rri

ca
de

s. 
Du

rin
g t

he
 up

ris
ing

, 
ap

pr
ox

im
at

ely
 10

00
 pe

op
le 

we
re 

inj
ur

ed
 or

 ki
lle

d. 
Di

so
rd

er 
in 

th
e c

ou
nt

ry 
co

nt
inu

ed
 th

rou
gh

 to
 th

e m
id-

18
00

s a
nd

 by
 18

48
, f

ea
r o

f r
ev

olu
tio

n 
th

rou
gh

ou
t E

ur
op

e b
ec

am
e a

 gr
av

e t
hr

ea
t.

At
 th

e t
im

e o
f t

he
 Pa

ris
 B

ar
ric

ad
es

 (J
un

e 5
, 1

83
2)

, V
ict

or 
Hu

go
 w

as
 in

 
Pa

ris
 w

rit
ing

 a 
pla

y. 
Wh

en
 th

e b
at

tle
 be

ga
n, 

reb
el 

stu
de

nt
s a

nd
 w

ork
ers

 
we

re 
on

 on
e s

ide
 an

d g
ov

ern
me

nt
 tr

oo
ps

 on
 th

e o
th

er,
 w

hil
e H

ug
o, 

him
se

lf,
 w

as
 tr

ap
pe

d i
n a

 ne
ar

by
 al

ley
. H

ug
o s

ta
ye

d o
ut

 of
 ha

rm
’s 

wa
y 

ag
ain

st 
a w

all
 be

tw
ee

n t
he

 fr
on

ts 
of 

tw
o s

ho
ps

 w
hil

e g
un

fir
e e

ns
ue

d. 
Af

ter
 th

e b
at

tle
, H

ug
o e

nt
ere

d i
n h

is 
dia

ry,
 th

at
 th

e u
pr

isi
ng

 w
as

 a 
“fo

lly
 

dr
ow

ne
d i

n b
loo

d,”
 an

d t
ha

t a
 re

pu
bli

c s
ho

uld
 re

su
lt 

fro
m 

“it
s o

wn
 fr

ee
 

wi
ll.”

 (B
en

ed
ict

 N
igh

tin
ga

le 
& 

Ma
rty

n P
alm

er,
 Le

s M
isé

rab
les

 Fr
om

 St
ag

e 
to 

Sc
ree

n, 
p. 

12
.)

TH
E F

RE
NC

H R
EV

OL
UT

IO
N 

(1
78

9-
17

99
) i

nc
lud

ed
 a 

se
rie

s o
f v

iol
en

t t
im

es
 

an
d p

eri
od

s o
f u

nr
es

t r
es

ult
ing

 in
 th

e d
ec

lar
at

ion
 

of 
Fra

nc
e’s

 fir
st 

rep
ub

lic
 an

d t
he

 be
he

ad
ing

 of
 

th
ou

sa
nd

s. 
Th

e r
ev

olu
tio

n d
ra

sti
ca

lly
 ch

an
ge

d 
Fra

nc
e’s

 cu
ltu

re,
 go

ve
rn

me
nt

, a
nd

 m
ilit

ar
y. 

Fo
r 

ex
am

ple
, F

ra
nc

e w
en

t f
rom

 a 
lar

ge
ly 

feu
da

l s
ta

te 
un

de
r t

he
 ab

so
lut

e a
ut

ho
rit

y o
f t

he
 m

on
ar

ch
y t

o a
 

rep
ub

lic
 (a

 st
at

e i
n w

hic
h t

he
 he

ad
 of

 go
ve

rn
me

nt
 

is 
no

t a
 m

on
ar

ch
 or

 ot
he

r h
ere

dit
ar

y h
ea

d o
f 

sta
te)

. T
he

 ch
an

ge
 of

 au
th

ori
ty 

sa
w 

th
e e

xe
cu

tio
n 

of 
Fra

nc
e’s

 Ki
ng

 Lo
uis

 XV
I a

nd
, in

 17
99

, t
he

 ne
w 

lea
de

rsh
ip 

of 
th

e F
ren

ch
 m

ilit
ar

y –
 th

e p
oli

tic
al 

lea
de

r, N
ap

olé
on

 B
on

ap
ar

te 
(1

76
9 –

18
21

). 
Ou

tsi
de

 
of 

Fra
nc

e, 
th

e r
ev

olu
tio

n r
es

ult
ed

 in
 a 

rip
ple

 ef
fec

t 
of 

wa
r t

hr
ou

gh
ou

t E
ur

op
e.

TH
E P

AR
IS 

BA
RR

IC
AD

ES
 

Als
o k

no
wn

 as
 th

e J
un

e R
eb

ell
ion

 an
d t

he
 Pa

ris
 U

pr
isi

ng
 of

 18
32

, t
he

 
Pa

ris
 B

ar
ric

ad
es

 w
as

 an
 un

su
cc

es
sfu

l, a
nt

i-m
on

ar
ch

ist
 re

be
llio

n o
f 

Pa
ris

ian
 re

pu
bli

ca
ns

, m
os

tly
 co

mp
ris

ed
 of

 st
ud

en
ts.

 It
 w

as
 a 

sm
all

-sc
ale

 
rev

olt
, b

ut
 w

as
 m

ad
e f

am
ou

s b
y H

ug
o’s

 ac
co

un
t i

n L
es

 M
isé

rab
les

. T
he

 
ins

ur
rec

tio
n t

oo
k p

lac
e i

n 1
83

2 o
ve

r t
wo

 da
ys

: J
un

e 5
 –

 6,
 an

d w
as

 th
e 

res
ult

 of
 m

ou
nt

ing
 tu

rm
oil

 ov
er 

liv
ing

 co
nd

iti
on

s b
etw

ee
n c

las
se

s a
s w

ell
 

as
 th

e r
ev

ers
e o

f t
he

 18
30

 es
ta

bli
sh

me
nt

 of
 th

e J
uly

 M
on

ar
ch

y u
nd

er 
Kin

g 
Lo

uis
-P

hil
ipp

e I
’s 

ru
le 

(1
83

0 –
 18

48
). 

Th
es

e e
ve

nt
s o

cc
ur

red
 sh

ort
ly 

af
ter

 
th

e d
ea

th
 of

 th
e K

ing
 Lo

uis
-P

hil
ipp

e I
’s 

lea
din

g s
up

po
rte

r, P
res

ide
nt

 of
 

th
e C

ou
nc

il, 
Ca

sim
ir 

Pie
rre

 Pé
rie

r, w
ho

 di
ed

 on
 M

ay
 16

, 1
83

2. 
Ad

din
g t

o 
th

e J
un

e R
eb

ell
ion

 w
as

 th
e r

ec
en

t d
ea

th
 of

 Je
an

 M
ax

im
ilie

n L
am

ar
qu

e 
(1

77
0 –

 18
32

) w
ho

 w
as

 a 
Fre

nc
h c

om
ma

nd
er 

du
rin

g t
he

 N
ap

ole
on

ic 
Wa

rs 
an

d l
at

er 
be

ca
me

 a 
me

mb
er 

of 
Fre

nc
h P

ar
lia

me
nt

. T
he

 Ju
ne

 R
eb

ell
ion

 
wa

s t
he

 la
st 

eru
pt

ion
 of

 vi
ole

nc
e a

ss
oc

iat
ed

 w
ith

 th
e J

uly
 R

ev
olu

tio
n.

Vic
tor

 H
ug

o d
es

cri
be

d t
he

 re
be

llio
n i

n h
is 

no
ve

l L
es

 M
isé

rab
les

 an
d, 

su
bs

eq
ue

nt
ly,

 th
is 

pin
na

cle
 ev

en
t i

s h
igh

lig
ht

ed
 in

 th
e m

us
ica

l a
nd

 fil
ms

 
ba

se
d o

n t
he

 bo
ok

 

‘TO
 BA

RR
IC

AD
E O

R N
OT

 TO
 BA

RR
IC

AD
E’ 

(A 
HI

ST
OR

IC
AL

 PE
RS

PE
CT

IVE
.)

Do
cu

me
nt

ed
 us

e o
f F

ren
ch

 ba
rri

ca
de

s d
at

es
 ba

ck
 as

 ea
rly

 as
 15

69
; 

ho
we

ve
r, t

he
 te

ch
niq

ue
 di

d n
ot 

be
co

me
 pu

bli
cly

 w
ell

-k
no

wn
 un

til
 an

 
up

ris
ing

 in
 Pa

ris
 in

 15
88

. T
he

 ev
en

t i
nv

olv
ed

 su
pp

ort
ers

 of
 th

e D
uk

e o
f 

Gu
ise

 an
d t

he
 C

at
ho

lic
 H

oly
 Le

ag
ue

 w
ho

 su
cc

es
sfu

lly
 ch

all
en

ge
d t

he
 

au
th

ori
ty 

of 
Kin

g H
en

ry 
III.

 

Du
rin

g t
he

 Fr
en

ch
 R

ev
olu

tio
n, 

(1
78

9 –
 17

99
) b

ar
ric

ad
es

 w
ere

 us
ed

 
at

 va
rio

us
 ti

me
s, 

bu
t t

he
y n

ev
er 

pla
ye

d a
 ce

nt
ra

l r
ole

 in
 ba

ttl
e. 

In 
th

e 
18

00
s, 

ba
rri

ca
de

s w
ere

 hi
gh

ly 
vis

ibl
e a

nd
 be

ca
me

 a 
co

ns
eq

ue
nt

ial
 

ele
me

nt
 in

 m
an

y o
f F

ra
nc

e’s
 in

su
rre

cti
on

s, 
for

 ex
am

ple
, t

he
 re

vo
lut

ion
s 

of 
18

30
 (t

he
 Ju

ly 
Da

ys
) a

nd
 18

48
 (i

n b
oth

 Fe
br

ua
ry 

an
d J

un
e.)

; t
he

 
Pa

ris
 in

su
rre

cti
on

 of
 Ju

ne
 18

32
; a

nd
 th

e c
om

ba
t t

ha
t e

nd
ed

 th
e P

ar
is 

Co
mm

un
e i

n M
ay

 18
71

.

Th
e i

mp
lem

en
ta

tio
n o

f b
ar

ric
ad

es
 be

ga
n i

ts 
sp

rea
d f

rom
 Fr

an
ce

 du
rin

g 
th

e 1
78

0s
 an

d i
n 1

83
0, 

it 
wa

s a
n i

nt
eg

ra
l t

ec
hn

iqu
e u

se
d i

n t
he

 
Be

lgi
an

 R
ev

olu
tio

n. 
By

 18
48

, b
ar

ric
ad

es
 w

ere
 be

ing
 in

co
rp

ora
ted

 on
 an

 
int

ern
at

ion
al 

sc
ale

. B
y t

he
 m

idd
le 

of 
th

e 1
9t

h c
en

tu
ry,

 th
e b

ar
ric

ad
e 

ha
d b

ec
om

e a
 w

orl
dw

ide
 sy

mb
ol 

of 
th

e r
ev

olu
tio

na
ry 

tra
dit

ion
 fo

r m
an

y 
stu

de
nt

s, 
wo

rke
rs,

 an
d p

oli
tic

al 
ref

ug
ee

s. 
Its

 sy
mb

oli
c r

efe
ren

ce
 ap

pe
ar

s 
in 

ma
ny

 so
ng

s a
nd

 st
ori

es
 th

at
 pa

y h
om

ag
e t

o t
he

 po
we

r o
f p

oli
tic

al 
an

d 
so

cia
l m

ov
em

en
ts.

BU
IL

DI
NG

 T
H

E
BA

RR
IC

AD
E

D
ID

 Y
O

U
 K

N
O

W
?

Th
e t

ra
di

tio
na

l E
ng

lis
h 

tra
ns

lat
io

n 
of

 th
e F

ren
ch

 p
hr

as
e, 

“Q
u’i

ls 
m

an
ge

nt
 d

e l
a 

br
io

ch
e,”

 is
, “

Le
t t

he
m

 ea
t c

ak
e.”

 Th
is 

ph
ra

se 
ha

s b
ec

om
e a

 fa
m

ou
s q

uo
te 

att
rib

ut
ed

 
to

 K
in

g L
ou

is 
XV

I’s
 w

ife
, Q

ue
en

 M
ar

ie 
An

to
in

ett
e. 

It 
is 

be
lie

ve
d 

by
 so

m
e t

ha
t t

he
 

Q
ue

en
 m

ad
e t

hi
s s

tat
em

en
t a

fte
r b

ein
g t

ol
d 

th
at 

th
e F

ren
ch

 p
eo

pl
e w

ere
 su

ffe
rin

g d
ue

 to
 

a w
id

esp
rea

d 
br

ea
d 

fam
in

e. 

Al
th

ou
gh

 th
ere

 is
 n

o 
ev

id
en

ce
 th

at 
th

is 
an

ec
do

te 
ac

tu
all

y h
ap

pe
ne

d,
 it

 h
as

 su
sta

in
ed

 a 
str

on
g s

ym
bo

lic
 

im
po

rta
nc

e i
n 

hi
sto

ry
 b

ec
au

se 
it 

ill
us

tra
tes

 th
e i

gn
or

an
ce

 o
f t

he
 F

ren
ch

 ar
ist

oc
ra

cy
 d

ur
in

g t
he

 p
er

io
d 

of
 ti

m
e 

in
 w

hi
ch

 th
e F

ren
ch

 R
ev

ol
ut

io
n 

oc
cu

rre
d.

 In
ter

est
in

gly
, a

 b
io

gr
ap

he
r o

f M
ar

ie 
An

to
in

ett
e m

en
tio

ne
d 

th
at,

 
du

rin
g t

hi
s t

im
e, 

th
is 

ph
ra

se 
wa

s p
ar

tic
ul

ar
ly 

us
efu

l b
ec

au
se 

th
e s

tap
le 

fo
od

 o
f t

he
 F

ren
ch

 p
ea

sa
nt

ry
 an

d 
th

e 
wo

rk
in

g c
las

s w
as

 b
rea

d,
 ab

so
rb

in
g 5

0 
pe

rce
nt

 o
f t

he
ir 

in
co

m
e, 

as
 o

pp
os

ed
 to

 5
 p

erc
en

t o
n 

fu
el;

 th
e w

ho
le 

to
pi

c o
f b

rea
d 

wa
s t

he
ref

or
e t

he
 re

su
lt 

of
 o

bs
ess

io
na

l n
ati

on
al 

in
ter

est
. 

(L
ad

y A
nt

on
ia 

Fr
as

er,
 M

ar
ie 

An
toi

ne
tte

: Th
e J

ou
rn

ey,
 p

. 1
24

.)

Ba
rr

ic
ad

e 
[b

ar
-i-

ke
yd

]
de

riv
es

 fr
om

 th
e 

Fr
en

ch
 w

or
d 

ba
rr

iq
ue

 (b
ar

re
l) 

an
d 

is
 a

 m
ili

ta
ry

 te
rm

 d
en

ot
in

g 
a 

de
fe

ns
iv

e 
ba

rr
ie

r u
se

d 
in

 u
rb

an
 w

ar
fa

re
. B

ar
ri

ca
de

s a
re

 
us

ua
lly

 h
as

til
y 

co
ns

tr
uc

te
d,

 a
s i

n 
a 

st
re

et
, a

nd
 

ai
m

 to
 st

op
 a

n 
en

em
y 

or
 o

bs
tr

uc
t a

 p
as

sa
ge

 in
 

or
de

r t
o 

sh
ut

 in
 a

nd
 d

ef
en

d.

Lo
uis

 th
e X

VI

Th
e J

un
e R

ev
oli

tio
n o

f 1
83

2

Na
po

léo
n B

on
ap

ar
te

13
14

2017 National Tour. Photo: Matthew Murphy



 13 

 

THE JUNE REBELLION 

 TEACHER PREPARATION GUIDE:  LES MISÉRABLES   ן   

The book Les Misérables was first published in 
France in 1862. Written by famed poet and social 
activist Victor Hugo, Les Misérables is considered 
by literary scholars as one of the greatest novels of 
the nineteenth century.  
 
The history behind Les Misérables, however, is 
often misunderstood despite the widespread 
popularity of the musical and now the movie in 
present-day America. Given the epic scale of the 
story and its rousing nature, one of the most 
common misconceptions about Les Misérables is 
that it takes place during the French Revolution of 
1789, known for figures such as Robespierre and 
Marie-Antoinette.  In reality, however, Les 
Misérables is set against the backdrop of the June 
Rebellion of 1832–a small Parisian uprising not even 
considered a revolution. The June Rebellion lasted two days. The confusion is, in a sense, understandable. In both 
cases, people, often led by republicans, rose up against monarchies which oppressed them. 
 
France’s political structure also underwent a barrage of changes between 1789 and 1900. After the revolutionaries 
beheaded Bourbon King Louis XVI and Marie-Antoinette in 1793 and the First French Republic began, Napoleon 
Bonaparte swept in and established an empire in 1804. When he became too powerful, the monarchies and empires of 
Europe banded together and defeated Napoleon, sending him into exile. These states re-established the monarchy in 
France, sitting Louis XVIII on the throne. Napoleon escaped, chased Louis XVIII off the throne, and ruled France 
again as emperor for about one-hundred days. Europe ganged-up on Napoleon once again and took him down at the 
Battle of Waterloo. He was then exiled a second time. 
 
Louis XVIII returned to the throne and ruled as a constitutional monarch. His younger brother Charles X took over 
after him. Charles X was not so keen on the idea of a constitutional monarchy and tried to restore the Bourbon 
monarchy to its former, less democratic glory. Needless to say, he was not very popular. The people rebelled in 
another revolution, the July Revolution of 1830. This revolution deposed Charles X. Rather than allowing the next 
descendent of the Bourbon family to become king, the Chamber of Deputies (a democratic body like the American 
House of Representatives) named a king from another, related family, the Orleans, Louis Philippe I. This new 
monarchy was a constitutional, more democratic monarchy–in a symbolic gesture, Louis Philippe I was named “king 
of the French” instead of “king of France” like his predecessors. 
 
Many idealistic students and republicans, however, felt the Chamber of Deputies had betrayed them, only trading one 
king for another. So, they rebelled again in the June Uprising of 1832, as seen in Les Misérables. 
 
They lost miserably and another revolution would not happen until 1848, when the monarchy would fall to the 
Second Republic. This republic, however, only lasted four years before its first real president named himself emperor. 
He would rule France until 1870, when the country finally established a durable Third Republic which lasted until the 
Nazi’s overtook France in World War II. 
 
— Classic of the Month:  Les Misérables in Historical Context by Michelle Gaesor 
https://themodernmanuscript.wordpress.com/2013/01/04/classic-of-the-month-les-miserables-in-historical-context/ 

 

E. Frère - wood engraving, designed by Beval 
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LES MISERABLES  - The Musical (1985)

The sung-through musical was 
adapted from French poet and 
novelist Victor Hugo's 1862 novel 
by Claude-Michel Schönberg 
(music), Alain Boublil and Jean-
Marc Natel (original French lyrics), 
and Herbert Kretzmer (English 
lyr ics). The original French 
musical premiered in Paris in 
1980. I ts Engl ish- language 
adaptation by producer Cameron 
Mackintosh premiered in London 
i n O c t o b e r 1 9 8 5 a n d o n 
Broadway in 1986, winning the 
Tony Award for Best Musical. A 
10th, 25th, and 30th Anniversary 
C o n c e r t s w e r e s t a g e d t o 
celebrate the second longest-
running musical in the world. 

LES MISERABLES - The Film (2012)

Following the release of the 1985 musical, a film adaptation 
was mired in "development hell" for over ten years, as the 
rights were passed on to several major studios, and various 
directors and actors considered. In 2011, producer Cameron 
Mackintosh sold the film rights to Eric Fellner, who financed the 
film with a budget of $61 million. Directed by Tom Hooper, the 
film was distributed by Universal and featured an ensemble 
cast led by Hugh Jackman, Russell Crowe, Anne Hathaway, 
Eddie Redmayne, Amanda Seyfried, Helena Bonham Carter, 
and Sacha Baron Cohen. It grossed over $441  million 
worldwide. The film received generally favourable reviews, 
including 8 Academy Award nominations. 

LES MISERABLES - The Miniseries  (2019)

Victor Hugo’s masterpiece Les Misérables arrived on television 
screens in a six-part adaptation by multi award-winning 
screenwriter Andrew Davies. This version hews much more 
closely to Victor Hugo’s book, a five-volume, 365-chapter novel 
that over the course of its complex plot explores history, law, 
politics, religion and ideas about justice, guilt and redemption. 
Fiduciary Bank. The New York Times hailed it as a “new 
version of Les Miserables” with “less singing, more misery”.  
Dominic West stars as fugitive Jean Valjean, with David 
Oyelowo as Inspector Javert and Lily Collins as the luckless 
single mother Fantine. Love, death, and the struggle for social 
justice in early 19th-century France feature in this beautifully 
faithful retelling of one of the world’s most beloved stories.

Do you hear the people sing? The London and Broadway premieres of Les 

Miserables in 1985 and 1986 broke box office records and immediately made 

the show “the world’s most popular musical.”

The star-studded 2012 film adaptation of Les Miserables earned 8 Academy 
Award nominations and won 3 Golden Globes, including one for Best Picture.

A powerful 6-part adaptation of Victor Hugo’s classic novel was produced by the 
PBS and Masterpiece in partnership with the BBC and starred award-winning 
actress Olivia Colman as the villainous Madame Thenardier.

TEACHER RESOURCE GUIDE:

The Crusade Continues…

LES MISÉRABLES: School Edition



The Many Faces of Jean Valjean
Ramin Karimloo   Michael Burgess  Colm Wilkinson         Hugh Jackman 

                       (Broadway Revival, 2014)                          (Original Canadian Cast, 1989)                  (Original London and Broadway, 1985/86)             (Motion Picture, 2012)



Famous “Les Mis” Faces
Anne Hathaway   Matt Lucas  Gaetan Matarazzo         Nick Jonas 

                              (Fantine, Motion Picture, 2014)         (Thenardier, 25th Anniversary Concert, 2010)       (Gavroche, Broadway, 2014)      (Marius, 25th Anniversary  Concert, 2010)



Claude-Michel Schönberg (Music and Book) Born in 1944 of 
Hungarian parents, Claude-Michel Schönberg began his career a singer, 
writer and producer of popular songs. He wrote the musical score of La 
Revolution Française (Paris, 1973), Les Misérables (Palais des Sports, 
Paris 1980 and London 1985) and Miss Saigon (1989). Since then he has 
also supervised overseas productions of Les Misérables and Miss Saigon 
and co-produced several international cast albums of his shows. Martin 
Guerre opened at The Prince Edward Theatre, London in July 1996. A new 
version premiered at the West Yorkshire Playhouse in Leeds in December 
1998, which had its U.S. premiere at The Guthrie Theatre in Minneapolis in 
September 1999 and subsequently toured America. He lives in Paris with his 
wife and two children.

Herbert Kretzmer (Lyrics) was born in South Africa, where he 
began his journalistic career. He has lived in London since the mid-
fifties, pursuing twin careers as a newspaperman and lyricist. In 1960, 
he joined the staff of the Daily Express and later became its chief drama 
critic, a post he held for 18 years. From 1979 to 1987 he wrote television 
criticism for the Daily Mail. As a lyricist for three decades, he has 
worked with the French star Charles Aznavour and together they wrote 
such enduring standards as “She” and “Yesterday When I Was Young.” 
Kretzmer wrote the book and lyrics of the West End musical Our Man 
Crichton and the lyrics for The Four Musketeers which ran for more than 
a year at the Theatre Royal Drury Lane. He has been elected a Chevalier 
of L’Ordre Des Arts Et Des Lettres and received the Jimmy Kennedy 
Award (a division of the Ivor Novello Awards) for services to songwriting.

Alain Boublil (Conception, Book and Original 
French Lyrics) Born in Tunisia, Alain Boublil emigrated to 

Paris at the age of 18. He worked in music publishing before writing 
his first lyrics for the French pop song world. After discovering the 
existence of musical theatre, he started working with Claude-Michel 
Schönberg, another composer inhibited by the three-minute song 
format. Over 20 years, their partnership gave birth to La Revolution 
Française and the award-winning Les Misérables, Miss Saigon and 
Martin Guerre. He has also produced with Claude-Michel the major 
cast albums for all their shows. He lives in London and is the proud 
father of four sons.

The Creative Team



Super Fast Show Synopsis  
(Warning: Spoilers!) 

Jean Valjean is a man of about 45 years of age who’s been imprisoned for 19 years because he stole a 
loaf of bread and tried to run from the police. Officer Javert tells Valjean he will be released on parole 
and Valjean gets excited until he realizes no one wants to hire him to work since he’s been marked as 
a criminal. He meets a kind Bishop and tries to steal silverware from him, but is caught on the run. The 
Bishop says it’s no big deal and gives Valjean more silver to start his life anew, and then is never seen 
again. 

Fast-forward about eight years, and Valjean has used the silver to establish a new identity as a 
wealthy factory owner and the mayor of a town. Fantine gets sacked from working at his factory 
because she has an illegitimate child, and she then turns to prostitution for money. More bad luck as 
she encounters an abusive customer, gets in a fight, and Javert comes to ruin the day and arrest her. 
Luckily Valjean comes to save the day and brings Fantine to the hospital, where she becomes delirious 
from illness and dies right after Valjean promises to save her daughter Cosette. Death toll: 1. Javert 
arrives to arrest Valjean after discovering his true identity, but after a heated confrontation Valjean 
gets away to save Cosette from the Thénardiers, who we discover are really awful people. 

Nine years later Paris government is crazy, people are poor, and we meet several supporting 
characters that we’ll become really attached to. The Thénardiers are up to their usual tricks, and their 
daughter Éponine also takes part in their schemes. A student named Marius has a brief encounter 
with a now-teenaged Cosette, and falls deeply in love with her. Cliché love-at-first-sight subplot: 
check. He gets Éponine to take him to Cosette’s home, and, after Thénardier tries to ruin the day 
Éponine saves the day. Unfortunately for Marius, Valjean becomes paranoid and takes off with 
Cosette. Meanwhile, the students prepare for the 1832 Paris Uprising. 

The students build a barricade, and Javert disguises himself as a rebel and volunteer spy. Éponine 
comes by dressed as a boy to participate in the fight, and Marius sends her to deliver a farewell letter 
to Cosette, thereby breaking Eponine’s heart because she loves him. Battle ensues, Éponine gets shot 
and dies. Death toll: 2. Valjean comes to the barricade and successfully helps out the students, and is 
then invited to execute Javert after the students discover his betrayal. Shocking turn of events: 
Valjean sets Javert free! 

The next day the students are still alone and no one else in Paris is fighting. Gavroche, a boy who’s 
been helping out, tries to get ammunition for the students but gets shot in the process. Death toll: 3. 
Rebels refuse to surrender to the army, and then the battle escalates and everyone except Valjean 
and Marius die. Death toll: high. Valjean runs into Javert while carrying an unconscious Marius on his 
back and convinces Javert to let them pass. Javert, shaken in his beliefs, throws himself off a bridge. 
Death toll: high + 1. 

People mourn the students, and Valjean leaves after confessing to Marius that he is an escaped 
convict. Cosette and Marius marry; Valjean grows old and awaits death. Cosette and Marius arrive to 
see Valjean in his last moment, and then he dies. Fin! 

Les Misérables
Super Fast Show Synopsis



Les Misérables – Character List 
 
Jean Valjean – an ex-convict striving to break through prejudice, the past and his own 
anger to build a new life for himself. A man who has made some poor choices, but who 
redeems himself repeatedly with acts of selfless generosity and love. 
 
Inspector Javert – a man of duty who relentlessly hunts Valjean through the years when 
he breaks parole.  He sees the world and its people in terms of black and white and 
believes that no one – including himself – is capable of change or redemption. 
 
Fantine – a woman who has been abandoned by her lover and who seeks to support 
herself and her child, Cosette, first by reputable work and then by selling everything she 
has, including her body. Life has not been kind to her. 
 
Cosette – adopted by Valjean after her mother’s death, Cosette has been protected and 
raised, unaware of the pasts of her mother or adopted father. She falls in love with the 
student Marius, upon their first meeting on the streets of Paris. 
 
Marius – a young student who is searching for himself and his purpose through his 
studies and in the revolutionary ideas of his peers. He is a casual friend of Eponine, but 
his heart is won in a chance meeting with Cosette.  
 
Eponine – the daughter of Cosette’s foster parents, the Thenardier’s, she has followed 
in her parents’ footsteps to a life on the streets, taking what she needs and wants from 
anyone not strong enough to protect it. The one thing she cannot have is the love of 
Marius. 
 
M. & Mme Thenardier – a reprehensibly opportunistic couple who survive by robbing, 
cheating and looking out for themselves above all.  Their parenting of Eponine is limited 
to teaching her the tricks of their trade and including her in their gang consisting of 
Montparnasse, Babet, Brujon and Claquesous. They would sell out anyone if the price 
was right. 
 
Gavroche – a child of the streets who has made his way successfully on his own with 
intelligence, a sense of honor, and a cocky courage that especially endears him to the 
group of students who meet at the ABC Cafe.  
 
The students, led by Enjolras, see themselves as leaders in the coming revolution. When 
the time is right, they believe “the people” will join them in the fight to make a better 
world. Each of them – Marius, Combeferre, Feuilly, Courfeyrac, Joly, Grantaire, 
Lesgles and Jean Prouvaire – has invested in this dream and will join his comrades at 
the barricade. 
 
The Bishop of Digne – a loving and humble man who affirms Valjean’s goodness and 
humanity and offers him a way out of despair.  
 
The ensemble of men and women will play a variety of parts; including workers, 
warders, whores, drinkers, sailors, constables, convicts and guests at a wedding. 
 
 

The Characters
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THE CHARACTERS

And remember
The truth that once was spoken,

To love another person
Is to see the face of God.

society who have lost their 
humanity and become brutes. 
Are there people in our society 
who fi t this description?

Compare Marius as a romantic • 
hero with the romantic heroes of 
other books, plays or poems of 
the romantic period.

What would Eponine’s life have • 
been like if she had not been 
killed at the barricade?

Although they are only on stage • 
a brief time, both Fantine and 
Gavroche have vital roles to 
play in Les Misérables and a 
deep impact on the audience. 
What makes them such powerful 
characters? What do they have 
in common? Name some other 
characters from literature that 
appear for a short time, but have 
a lasting impact.

QUESTIONS / 
DISCUSSION IDEAS

What is Hugo’s view of human • 
nature? Is it naturally good, 
fl awed by original sin, or 
somewhere between the two?

Describe how Hugo uses his • 
characters to describe his view 
of human nature. How does 
each character represent another 
facet of Hugo’s view?

Discuss Hugo’s undying belief • 
that man can become perfect. 
How does Jean Valjean’s life 
illustrate this belief?

In the end, what does Jean • 
Valjean prove with his life?

Javert is a watchdog of the legal • 
process. He applies the letter 
of the law to every lawbreaker, 
without exception. Should he 
have applied other standards to a 
man like Jean Valjean?

Today, many believe, like Javert, • 
that no mercy should be shown 
to criminals. Do you agree with 
this? Why?

What does Javert say about his • 
past that is a clue to his nature?

What fi nally destroys Javert? • 
Hugo says he is “an owl forced 
to gaze with an eagle.” What 
does this mean?

Discuss the Thénardiers as • 
individuals living in a savage 
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THE UNIVERSAL STORY

“You are right, Sir, when you say that 
Les Misérables is written for a universal audience. 
I don’t know whether it will be read by everyone, 

but it is meant for everyone”
Victor HugoVictor Hugo

QUESTIONS/
DISCUSSION IDEAS

Les Misérables•  is one of the 
most widely read novels of all 
time, and the show has been 
received with immense success 
around the world. How do 
you explain its great appeal 
to so many different kinds of 
audiences over more than 130 
years?

 List the universal themes in • Les 
Misérables.

 What makes a theme • 
“universal”?

 Name some universal themes in • 
one of the following works (or 
pick one more familiar to you):

Hamlet1. 
The Red Badge of Courage2. 
Great Expectations3. 
Julius Caesar4. 
The Scarlet Letter5. 
Of Mice and Men6. 
Macbeth7. 
A Tale of Two Cities8. 

Why have these works stood the • 
test of time, while other works 
have been forgotten?

What themes do they share with • 
Les Misérables?

ASSIGNMENTS/
RESEARCH AND
WRITING PROJECTS

Relate the themes of • Les 
Misérables to events occuring 
in your community, England, or 
the world today. After reading or 
seeing Les Misérables, describe 
how it has changed the way you 
think about these events.
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THE HOMELESS AND THE POOR

Look down and see the beggars at your feet
Look down and show some mercy if you can
Look down and see the sweepings of the street
Look down, look down upon your fellow man!

THE BASIC problem central to 
Hugo’s work is stated in its title: 
Les Misérables, or “the miserable 
ones.” Today, we would call them 
the poor, or the homeless. Poverty 
is an international problem which 
continues to grow every year.

Oliver Twist) brought to mind 
a singing Gavroche. Trevor 
Nunn and John Caird used 
techniques on Les Misérables 
they developed while directing 
Nicholas Nickleby, an adaptation 
of Dickens’ novel.

Compare Dickens and Hugo as • 
authors and social crusaders

Compare the social problems • 
and solutions in Les Misérables 
to situations addressed in works 
of Dickens such as: A Tale of 
Two Cities, Great Expectations, 
Hard Times, A Christmas Carol.

Compare Victor Hugo and • 
his work in Les Misérables 
with the work of one of these 
modern social crusaders: George 
Bernard Shaw, Henrick Ibsen, 
Arthur Miller, John Steinbeck.

QUESTIONS/
DISCUSSION IDEAS

How do you feel about the • 
homeless and the poor?

Who do you feel is responsible • 
for their problems? Themselves? 
The government? Society in 
general? Why?

How do you think poor people • 
feel about the way they are 
treated?

 In • Les Misérables, the beggars 
sing “When’s it going to 
end? When we gonna live? 
Something’s gotta happen now 
or something’s gonna give”; 
what do they mean by this?

 In the story of • Les Misérables, 
what reforms does Victor Hugo 
indirectly or directly advocate to 
fi ght social injustice?

How do Hugo and the creators • 
of the musical show the 
audience what social action is 
needed to correct these evils?

Each of the characters in the • 
story deal with the problem of 

Les Misérables in a different 
way. Describe how each of these 
characters see the poor:

Jean Valjean1. 
The Bishop of Digne2. 
Javert3. 
Enjolras4. 
Th5. énardier

Which of these viewpoints do • 
you agree with? Which do you 
think Victor Hugo agreed with?

ASSIGNMENTS/
RESEARCH AND
WRITING PROJECTS

Hugo attempted to convince his • 
audience that the poor and the 
outcast are worth saving. In our 
society, is this belief commonly 
held? Why or why not?

Explore the conditions under • 
which most common people 
worked in Hugo’s time. What 
kinds of factory conditions 
were they forced to endure? 
How do they differ from 
conditions workers deal with 
today? Explore the infl uences 
of unions, child labour laws, 
environmental protection laws.

Alain Boublil was infl uenced • 
to begin the musical of 
Les Misérables after the 
character of the Artful Dodger 
in the musical Oliver! (based 
on Charles Dickens’ novel 
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CRIME AND PUNISHMENT

Now every door is closed to me
Another jail, another key, another chain

For when I come to any town
They check my papers

And they find the mark of Cain

Write an essay about your • 
thoughts on “blind justice”. 
Is justice ever completely blind? 
Is it ever completely blind in 
Les Misérables?

Both Jean Valjean and • 
Thénardier commit crimes in 
Les Misérables: Valjean fi rst 
steals food to feed his family, 
then breaks parole when he 
is treated like an outcast by 
society, while Thénardier 
commits fraud and robbery for 
his own ends. Remember the 
blindfolded fi gure of Justice: 
should Valjean and Thénardier 
be treated differently by the 
Justice system? Is there a place 
for mercy in the Law? How so?

QUESTIONS/ 
DISCUSSION IDEAS

When we fi rst meet Jean Valjean, he 
has been in prison for 19 years for 
stealing a loaf of bread. The harsh 
punishment for theft in the 19th 
Century was rooted in the belief 
that theft was a crime against the 
entire community and should be 
punishable by extreme means, no 
matter how petty the crime.

How do we think about theft in • 
our society?

Should all crimes be punished • 
in the same way? Should 
the reason behind a crime 
have anything to do with the 
punishment?

Have you ever had anything • 
stolen from you? How did it 
make you feel? Would it have 
mattered if someone had stolen 
from you to feed his/her family?

When Valjean is released from 
prison he is given a yellow ticket 
of leave, effectively branding him a 
criminal to all he meets, making it 
impossible for him to lead a normal 
life again.

How does our society treat • 
people on parole, or ex-convicts? 
Are they able to lead normal 
lives again? Why or why not?

A great percentage of convicts • 
released from prison end up 
back in jail soon after. Why is 
this, and what does it say about 
our “rehabilitation” system?

ASSIGNMENTS/ 
RESEARCH AND 
WRITING PROJECTS

Trace the concept of crime • 
and punishment from the 12th 
through the 20th Century. What 
can you learn about a society 
from how it treats criminals?

Do you believe we have an • 
effective system of justice in 
England? Why or why not?

The fi gure of Justice is always • 
portrayed as being blindfolded, 
that is, completely blind to 
anything but objective facts.



•PREJUDICE 

 IF I SPEAK, I AM CONDEMNED                
 IF I STAY SILENT, I AM DAMNED!         
 WHO AM I?  

In Nazi Germany, Jews had to wear a yellow Star 
of David, always sown on their clothes, branding 
them as outcasts of society. Many hid the fact 
that they were Jewish. Even today, many people 
change their names to hid their heritage.  

Jews. Muslims. The Homeless. Refugees. 
Immigrants. LGBTQ+ individuals. 

Can you name other groups of people who are 
treated as outcasts of our society?  

• Have you ever been “pre-judged” because of 
the way you look, dress, or think?  

• Have you yourself ever felt prejudice towards 
an outcast? Why?

CRIMES AND PUNISHMENT

NOW EVERY DOOR IS CLOSED TO ME
ANOTHER JAIL, ANOTHER KEY, ANOTHER CHAIN
FOR WHEN I COME TO ANY TOWN
THEY CHECK MY PAPERS 
AND THEY FIND THE MARK OF CAIN

When we first meet Jean Valjean, he has been in 
prison for 19 years for stealing a loaf of bread. 
The harsh punishment for theft in the 19th 
Century was rooted in the belief that theft was 
a crime against the entire community and should 
be punishable by extreme means, no matter how 
petty the crime.

PREJUDICE

IF I SPEAK, I AM CONDEMNED
IF I STAY SILENT, I AM DAMNED!

always sown on their clothes, branding them as outcasts of 

many people change their names to hid their heritage.

THE HOMELESS AND THE POOR:  
Les Misérables

LOOK DOWN AND SEE THE BEGGARS AT YOUR FEET
LOOK DOWN AND SHOW SOME MERCY IF YOU CAN
LOOK DOWN AND SEE
THE SWEEPINGS OF THE STREET 
LOOK DOWN, LOOK DOWN
UPON YOUR FELLOW MAN

title: Les Misérables, or “the miserables ones.” 
Today, we would call them the poor, or the homeless.

the homeless or the 

responsible for their 

people feel about the 

PREJUDICE is to  

before you see  
the facts.

By the Numb#rs
200 costumes in the show for the 29 actors.

26.
6 children alternating to play 3 roles.

10
(24601
production, the costume designer Jacob A. Climer created 4 additional numbers that the 
audience will see: 29001, 10369, 52880 and 75208. The first 3 are birth dates 
for important people in his life. The last is his mother’s zip code.

40
5 towers in the set.

1 1 foot.
125 chairs included in the production, either hanging as part of the set or included in 

specific scenes.
DallasTheaterCenter.org

Les Misérables  
Below are some numbers tied to DTC’s production.

THEMES & THOUGHTS

 
Middle right: Lillian Andrea De Leon and Elizabeth Judd.  
Photos: Karen Almond.
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Illustration of Cosette Sweeping
by Emile Bayard, 1862

This image was reproduced in Victor Hugo’s 
novel in 1887 and on the cover of the 

original French concept album in 1980.

The illustration became the basis of the now 
world-famous Les Miserables logo. 



POST-SHOW 
Writing Assignments, 

Projects and Discussions 
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DISCUSSION TOPICS

Did you enjoy Les Misérables?  
What did you like the most?

Was there any part of Les Misérables you didn’t like? 
Why was this?

Who was your favourite character/s and why?  
In what way were they important to the story?

Could you identify any of the characters with people you 
see around you today?  
Who are they and where would you find them?

Did you have a favorite Les Misérables production 
number and why was it important to the story? 

Did the musical choices propel or hold back the 
narrative of the piece? 

How did the choreography support the story?

What themes do you see woven throughout the piece?

What was the most effective element of the set?  
Why do you think so?

Was there a particular costume or set of costumes which 
stood out to you? Why was this?

How well do you think staging supported the depiction 
of this time and place in history?

What classic imagery was created by a combination of 
the staging elements?

How effective was the lighting in creating day and night 
and the city streets verses indoor scenes?

Were there elements of the production that you believe 
did not work to enhance the story?  
Why do you believe this and how would you have done 
this differently?

Would you have liked to have lived in Paris during this time?  
What historical references could you see woven 
throughout Les Misérables?

What elements of French culture could you identify in 
the libretto, if any?

What do you think Jean Valjean and Javert, learned 
about each other and themselves on the journey?  
What did you learn from them? 

If you were a character from Les Misérables, who would 
you be and why?

Were there controversial issues raised in the piece?  
Are these issues resolved or still relevant today?

MASTER OF THE HOUSE, QUICK TO CATCH YER EYE 
NEVER WANTS A PASSERBY TO PASS HIM BY 

SERVANT TO THE POOR, BUTLER TO THE GREAT 
COMFORTER, PHILOSOPHER, AND LIFELONG MATE!

15
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HERE THEY TALKED OF REVOLUTION. 
HERE IT WAS THEY LIT THE FLAME. 

HERE THEY SANG ABOUT TOMORROW  
AND TOMORROW NEVER CAME

Les Misérables began its life on the page as a novel written in 1845, before the story was transferred into a musical theatre 
libretto and the story told through its music, lyrics, staging, lighting, sound, special effects, costumes and wigs, creating Paris 
on stage during the French Revolution. 

QUESTIONS / DISCUSSION IDEAS
 • Explore processes of transferring a story from a classic novel to the stage.
 • How is the story told in the novel and how are the characters portrayed in its pages?  
  How is this different in the musical?
 • What challenges would be faced concerning the novel’s setting and environment in translating the story  
  to the stage?
 • How effectively is this story translated in the musical theatre production?

ASSIGNMENTS/ RESEARCH AND WRITING PROJECTS
 • Research the history and the place in time of the life of Victor Hugo, the author of Les Misérables.  
  What role did he play in the society of the day?
 • What challenges would have been faced in translating the story from the novel to a musical theatre production?
 • Research other musical theatre productions which began their lives as a novel and have since been transformed   
  into stage productions, either musicals or plays.
 • Describe the properties of the entertainment mediums such as plays and musicals?  
  What makes them different from each other?
 • What do you believe the major factors of difference in producing a musical from an original source such as a novel,  
  as opposed to a newly created musical theatre work?
 • Do you think it would be difficult to create a new musical? If so, describe the challenges you believe would be faced  
  when creating one with and without source material from another medium?
 • Identity what you believe are good stories or subject matter for the creation of new musicals?  
  (for example: historical events, personal stories of celebrities or sporting heros, films, television series, existing   
  books or novels)

FROM PAGE TO STAGE

After The Show – Education Resource Pack | Activity 2

17
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JUST A CHILD WHO CANNOT KNOW 
THAT DANGER FOLLOWS WHERE I GO 
THERE ARE SHADOWS EVERYWHERE 

AND MEMORIES I CANNOT SHARE

Les Misérables began its life as a novel written in 1845, before being adapted into film versions in 1935 and 1978, a 
musical theatre libretto in 1980 and then a musical film in 2012. All four mediums depicted the time and place in  
history in which the story is set, however all tell the story through different means.  After seeing the musical on stage, 
review the musical film.

QUESTIONS/ DISCUSSION IDEAS

 • Explore processes of transferring a musical from the stage to the screen.
 •  How is the story told in the Les Misérables musical and how are the characters portrayed onstage?  
  How is this different in the film?
 •  What challenges would be faced concerning the musical’s setting and environment in translating the story  
  from the stage to the screen?
 •  How effectively is this story translated from the stage musical the musical film? 
 •  Were any elements of the story was lost during the transfer from stage to the film?  If so, can you suggest  
  how if could have been better incorporated?

ASSIGNMENTS/ RESEARCH AND WRITING PROJECTS

 •  What challenges would have been faced in translating the story of Les Misérables from a musical theatre    
  production to the medium of film?
 •  What modifications, if any were made to the film score to better tell the Les Misérables story?
 •  In films, close-ups are used to create intimacy and wide-shots, landscape and space. How is this different to  
  how the story is told in the stage musical?
 •  Research other films that began their lives as a novel, before being turned into a musical and have since been   
  transformed into a musical film. How successful has this transition been artistically and commercially?
 •  Describe the properties of the entertainment mediums such as plays and musicals. Identify in what ways they  
  are similar and how they are different.
 •  What do you believe the major factors of difference in producing a film from an original source such as a  
  novel or a musical as opposed to a newly created screenplay?
 •  Do you think it would be difficult to create a new musical film? If so, describe the challenges you believe  
  would be faced when creating one with and without source material from another medium?
 •  Identify what you believe are good stories or subject matter for the creation of musical films. (for example:    
  historical events, personal stories of celebrities or sporting heros, films, television series, existing books or novels)

FROM STAGE TO SCREEN

24
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IN-DEPTH ASSIGNMENTS/RESEARCH AND WRITING PROJECTS  
 
1. Hugo attempted to convince his audience that the poor and the outcast are worth saving.  In our society, is 

this belief commonly held?  Why or why not? 
2. Explore the conditions under which most common people worked in Hugo's time (mid 1800's).  What 

kinds of factory conditions were they forced to endure?  How do they differ from conditions workers deal 
with today?  Explore the influences of unions, child labor laws, or environmental protection laws. 

3. Compare Victor Hugo and his work in Les Misérables with the work of one of these modern social 
crusaders:  George Bernard Shaw, Henrik Ibsen, Arthur Miller, John Steinbeck. 

4. When Valjean is released from prison he is given a yellow ticket of leave, effectively branding him a 
criminal to all he meets, making it impossible for him to lead a normal life again.  How does our society 
treat people on parole, or ex-convicts?  Are they able to lead normal lives again?  Why or why not? 

5. A great percentage of convicts released from prison end up back in jail soon after.  Why is this, and what 
does it say about our “rehabilitation” system? 

6. Do you believe we have an effective system of justice in America?  Why/why not? 
7. Discuss Hugo’s undying belief that man can become perfect.  How does Jean Valjean’s life illustrate this 

belief? 
8. Javert is a watchdog of the legal process.  He applies the letter of the law to every lawbreaker, without 

exception.  Should he have applied other standards to a man like Jean Valjean? 
9. Today, many believe, like Javert, that no mercy should be shown to criminals.  Do you agree with this?  

Why/why not? 
10. What finally destroys Javert?  Hugo says he is "an owl forced to gaze with an eagle."  What does this 

mean? 
11. Although they are on stage for only a brief time, both Fantine and Gavroche have vital roles to play in Les 

Misérables and a deep impact on the audience.  What makes them such powerful characters?  What do 
they have in common?  Name some other characters from literature that appear for a short time, but have a 
lasting impact.  

12. What was happening in the United States and England in 1815?  In 1832? 
13. Research the state of literacy in France in 1862, when Les Misérables was published.  How much of the 

population read books?  What kinds of people do you think bought Les Misérables when it was published?  
What current writer in America would you compare to Victor Hugo in his time?  What recent book would 
you compare to Les Misérables? 

 TEACHER PREPARATION GUIDE:  LES MISÉRABLES   ן   

TEACHER RESOURCE GUIDE:
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POST-SHOW DISCUSSION/ASSIGNMENTS 
 

1.   CONNECTIONS:  EPIC AND PERSONAL       
 Misérables puts a personal face on epic issues. Valjean, Fantine, Cosette and many other characters 
 represent ideas or situations in French society that Victor Hugo exposed through his book.             
                        
 Justice, compassion, poverty and sacrifice are just some of the epic themes that run throughout Les 
 Misérables.  
x Ask your students to sit quietly, perhaps closing their eyes. Have each student privately select one of 
 these four words.  
x Ask them to think about this word and mention that huge, epic ideas are sometimes hard to grasp.  
x Ask the students to try and find a personal connection in their life to that word/idea. Ask them to make 
 the word personal.  
x Now have them expand the word out to your hometown. How does that word relate?  
x Ask them to return to their personal connection to the word.  
x Now have them expand the word out to encompass the United States. Where and how does that word 
 relate or connect to our nation? Where doesn’t it? Where does it need to?  
x Ask them to return to their personal connection to the word.  Now have them expand the word out to 
 our world. Where and how does that word relate or connect to our planet? Where doesn’t it? Where 
 does it need to?  
x Ask them to return to their personal connection to the word. 
x Bring the reflection to a close. Discuss or write about the word if it seems necessary or appropriate.  
 
2.     COMPASSION  
 “To love another person is to see the face of God.”   —Valjean, Les Misérables 
 “Why did I allow this man to touch my soul and teach me love?”  —Valjean, Les Misérables  
 Near the beginning of Les Misérables, the main character, Jean Valjean, is released from prison and 
 offered temporary shelter by the Bishop of Digne. However, Valjean’s desperate situation, one that 
 includes lack of food and resources, motivates him to steal silver from the Bishop’s home. When the 
 local authorities catch Valjean, something unexpected happens. The Bishop goes above and beyond 
 what most human beings would do. He covers for Valjean and does not allow him to be taken to jail.  
 Valjean is deeply moved by the Bishop’s action on his behalf. He does not take this moment for 
 granted and “pays it forward” throughout his life, aligning his own choices with what was modeled for 
 him in that fortunate moment. 
x Has anyone ever shown you unexpected kindness? If so, describe what happened.  
x Have you ever performed a selfless act like the one experienced by Valjean? Is committing an act of 
 compassion easy or difficult? Why?  
x Why might we resist being affected deeply by acts of compassion?  
x Why are humans so hesitant to treat each other in this loving way on a regular basis? Or, does it happen 
 often and is just not given proper attention?  
x What role does fear play in our choices?  

 TEACHER PREPARATION GUIDE:  LES MISÉRABLES   ן   
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x� Why would one be afraid to act with compassion? What is there to be afraid of? Do you think offering 
 kindness is an act of strength or an act of weakness? Why?  
x� Do you think it is possible, or realistic, to approach life in this way? Why?  

 

3.   JUSTICE  
  The Bishop’s actions in Les Misérables demonstrate a deep understanding of Jean Valjean’s situation. 

 It seems that he considers everything about Valjean’s predicament: his time spent in jail atoning for a 
 past crime; his access to money, food and shelter; the consequences of sending Valjean back to jail at 
 that particular moment. The Bishop comes to Valjean’s rescue based on what seems fair and humane to 
 him.  

 
  On the opposite end of the spectrum is the character of Javert, the inspector. Throughout the story he is 

 a mission to pursue, capture and imprison Valjean. Javert cannot bring himself to show Valjean any 
 kind of mercy, even when Valjean saves his life. In contrast to the Bishop, Javert’s form of justice is 
 blind to unique circumstances. He does not allow any rule to be bent or broken. Eventually, he realizes 
 that this approach has its limits. The consequences of his rigidity become apparent to him, and this 
 revelation is too much for him to bear.  

 

x� Has anyone ever taken action on your behalf that went above and beyond what a person is expected to 
do? How did this affect you?  

x� Why do you think the Bishop helped Jean Valjean, even after he stole the silver? What would have 
happened to Jean Valjean if the Bishop did not show him mercy?  

x� Would you be able to forgive someone of a petty crime? A serious crime? Would you expect to be 
forgiven for stealing something? Why or why not?  

x� Do you know of a situation where a crime was committed, but the punishment did not fit the situation?  
x� How can we ensure that the punishment fits the crime?  
x� How do you/we decide what is fair and equitable?  
x� How do we decide what is just? in school?  at home?  in our city?  in our country?  in our world? 
x� Name some rules or laws in the above-mentioned locales.  
x� What role do rules play in our choices? Do you feel the need to follow them, rebel against them, or to 

look at the unique aspects of each situation before making a decision based on them?  
 

4.   SACRIFICE  
 “Let him be, let him live. 

If I die, let me die, 
let him live, bring him home.”   —Valjean singing over a sleeping Marius in Les Misérables  

 The lyrics quoted above are from a tender ballad that captures the depth of emotion an adult can have for 
a child. In the song, “Bring Him Home,” Jean Valjean is saying to God it would be preferable for him to 
die and to allow young Marius to live.  

 “The little people must be sacred to the big ones, and it is from the rights of the weak that the duty of the 
strong is comprised.”  —Victor Hugo  

  Time and again, Valjean finds himself in the position of coming to the aid of a young person at great 
 cost to his own safety. Whether he is rushing to the side of Fantine’s daughter, Cosette, or saving the 
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 life of Marius, a young revolutionary who is like a son to him, Valjean makes continuous sacrifices to 
 protect these young people.  

x� Why does one make sacrifices?  
x� What would be difficult for you to give up? Easy to give up? Impossible to give up?  
x� What happens when one is not willing to make sacrifices?  
x� One often hears of parents and guardians making sacrifices for their children. These offerings come in 

the form of time, energy and even their lives. Is this easy or difficult for you to imagine doing that? 
Why? 

x� What would you sacrifice for your child?  
x� What has been sacrificed for you? 
x� Is there a cause, or a person, that you would sacrifice your life for?  

 

5.   YOU SAY YOU WANT A REVOLUTION  
 Revolution [rev-uh-loo-shuh n]:  
 1.  an overthrow or repudiation and the thorough replacement of an established government or political system by the 

people governed. 
 2.  a sudden, complete or marked change in something. 
 3.  a procedure or course, as if in a circuit, back to a starting point. — a turning round or rotating, as on an axis. 
 4.  a round or cycle of events in time or a recurring period of time. (source: dictionary.com)  
 

 Les Misérables occurs after the French Revolution, but before France had completed its transformation 
into a Republic. The setting is a failed student uprising in 1832.  

 As we speak, revolutions, and attempts at revolution, are occurring around the globe.  
x� Where are they happening? Find the locations on a map.  
x�   Why do you believe these revolutions are happening?  
x�   Who is fighting?  
x�   What are they fighting for?  
x�   Would you consider the election of President Obama revolutionary? Why or why not?  
x�   Is nonviolent revolution possible? Why or why not?  

 Revolution can mean a huge change. Revolution can mean a return the beginning. Revolution can mean 
the completion of a cycle.  
x What does the word “revolution” mean to you?  
x Where would you like to see revolution take place? Globally? Locally? Internally?  
x Find the Beatles song "Revolution" and share it with the class.  Does it fit this book, the 
 discussion of revolution as it relates to this play? 

 

 Common Core Standards met with this lesson:  
 CCSS.ELA-LITERACY.RL.9-10.6  Analyze a particular point of view or cultural experience reflected in a work of 

literature from outside the United States, drawing on a wide reading of world literature. 
 CCSS.ELA-LITERACY.SL.9-10.1.D  Respond thoughtfully to diverse perspectives, summarize points of agreement and 

disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light 
of the evidence and reasoning presented.	 
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 life of Marius, a young revolutionary who is like a son to him, Valjean makes continuous sacrifices to 
 protect these young people.  

x� Why does one make sacrifices?  
x� What would be difficult for you to give up? Easy to give up? Impossible to give up?  
x� What happens when one is not willing to make sacrifices?  
x� One often hears of parents and guardians making sacrifices for their children. These offerings come in 

the form of time, energy and even their lives. Is this easy or difficult for you to imagine doing that? 
Why? 

x� What would you sacrifice for your child?  
x� What has been sacrificed for you? 
x� Is there a cause, or a person, that you would sacrifice your life for?  

 

5.   YOU SAY YOU WANT A REVOLUTION  
 Revolution [rev-uh-loo-shuh n]:  
 1.  an overthrow or repudiation and the thorough replacement of an established government or political system by the 

people governed. 
 2.  a sudden, complete or marked change in something. 
 3.  a procedure or course, as if in a circuit, back to a starting point. — a turning round or rotating, as on an axis. 
 4.  a round or cycle of events in time or a recurring period of time. (source: dictionary.com)  
 

 Les Misérables occurs after the French Revolution, but before France had completed its transformation 
into a Republic. The setting is a failed student uprising in 1832.  

 As we speak, revolutions, and attempts at revolution, are occurring around the globe.  
x� Where are they happening? Find the locations on a map.  
x�   Why do you believe these revolutions are happening?  
x�   Who is fighting?  
x�   What are they fighting for?  
x�   Would you consider the election of President Obama revolutionary? Why or why not?  
x�   Is nonviolent revolution possible? Why or why not?  

 Revolution can mean a huge change. Revolution can mean a return the beginning. Revolution can mean 
the completion of a cycle.  
x What does the word “revolution” mean to you?  
x Where would you like to see revolution take place? Globally? Locally? Internally?  
x Find the Beatles song "Revolution" and share it with the class.  Does it fit this book, the 
 discussion of revolution as it relates to this play? 

 

 Common Core Standards met with this lesson:  
 CCSS.ELA-LITERACY.RL.9-10.6  Analyze a particular point of view or cultural experience reflected in a work of 

literature from outside the United States, drawing on a wide reading of world literature. 
 CCSS.ELA-LITERACY.SL.9-10.1.D  Respond thoughtfully to diverse perspectives, summarize points of agreement and 

disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light 
of the evidence and reasoning presented.	 
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1.   PAY IT FORWARD  
 Throughout Les Misérables, Jean Valjean is confronted with extremely challenging life choices. After 
 much soul searching, he consistently chooses to take the high road.  
 Students will conduct an exploration of the consequences of choice.  In this storytelling exercise, 
 students are to create a situation where a character must make one of two choices.  The students will 
 explore the consequences of both choices by creating two different stories.  This exercise mirrors 
 challenges experienced by Valjean throughout Les Misérables .  One version will result from the loving 
 or compassionate choice.  One version will result from the less compassionate choice, whether it is 
 based in fear, selfishness, anger, hurt, detachment, etc.  
 Instructions: 

 Students are divided into small groups of 3-5. 
 Each group is to create a situation where a character has to make one of two choices. Students 

thoroughly discuss the ramifications of each decision. Eventually, two different stories will emerge 
from this situation, one based on a loving choice, the other based on a less compassionate choice.  

 Ideas for the stories may come from Les Misérables;. for example, students may dramatize one of 
Valjean’s situations. One story is created from the choice he makes in the play to take care of Fantine’s 
daughter. An alternative story is created from choosing not to take care of her.  

 An English class might choose to dramatize a choice made in a novel they are studying. For example, 
in To Kill a Mockingbird, Atticus Finch makes the unpopular decision to defend Tom Robinson. How 
might the story have unfolded if Atticus had refused to defend him?  

 The students can invent a situation, perhaps based on real life experiences. A friend is being bullied at 
school. What are the consequences of becoming involved in the situation? What are the consequences 
of walking away? 

 The stories are to be communicated in tableau (frozen picture) form.  
 Each story is made up of three tableaux: beginning, middle and end. Each group will present all six 

tableaux/two stories. 
 Class discussion takes place regarding the tableaux: 
 Do you think one version is more realistic than the other? Why? Was one choice easier to make than 

the other? Why?  
 Which story did you enjoy the most? Why?  
 Did you feel compelled to create a negative story about the positive choice? Or vice versa?  
 Were any sacrifices made in making either one of the choices? What were they?  
  
CCSS.ELA-LITERACY.SL.9-10.1.D  Respond thoughtfully to diverse perspectives, summarize points of agreement and 
disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the 
evidence and reasoning presented. 
CCSS.ELA-LITERACY.SL.9-10.2  Integrate multiple sources of information presented in diverse media or formats (e.g., visually, 
quantitatively, orally) evaluating the credibility and accuracy of each source. 
 

OTHER ACTIVITIES 
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CCSS.ELA-LITERACY.SL.9-10.3  Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric,  identifying any 
fallacious reasoning or exaggerated or distorted evidence. 
CCSS.ELA-LITERACY.SL.11-12.1.D Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence 
made on all sides of an issue; resolve contradictions when possible; and determine what additional information or research is 
required to deepen the investigation or complete the task. 
CCSS.ELA-LITERACY.SL.11-12.2  Integrate multiple sources of information presented in diverse formats and media (e.g., 
visually, quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of 
each source and noting any discrepancies among the data. 
CCSS.ELA-LITERACY.SL.11-12.3  Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric, assessing the 
stance, premises, links among ideas, word choice, points of emphasis, and tone used. 
 

2.   “YOU SAY YOU WANT A REVOLUTION. WE ALL WANT TO CHANGE THE WORLD.”  
 Many of the songs in Les Misérables are about revolution. And they are Big. Loud. Passionate.   The 
 Beatles wrote a song called “Revolution.”  It is also big, loud and passionate.  Do you know the lyrics?  
 What were they singing about?  
  Other songs of revolution you may be familiar with: 
  “Get up, Stand up” by Bob Marley and the Wailers 
  “The Revolution Will Not Be Televised” by Gil Scott-Heron     
            “Talkin’ Bout a Revolution” by Tracy Chapman 
  “She’s a Rebel” by Green Day  
 Writing prompt: 
 What is a song of revolution in your life? What is it about? What does it make you feel? What does it 
 make you think? What are some of the lyrics?  
 Activity: 
 Students form groups of five.  Each group member shares his or her writing prompt.  
 The group chooses one song to dramatize. All group members research and discuss the song’s origin 
 and meaning.  
 Make a choice about how to present the song.   

x�  Stage the song as if it were a huge show stopping number. Everyone learns the song: lyrics, 
 melody and harmony. Add blocking and choreography.  Make it dramatic, like the songs from 
 Les Misérables.   

x�  Treat the song like a monologue or a dramatic scene and speak the lyrics. Work on 
 subtext. Add emotion. Create the details of a story behind the song. 

x�  If desired, create a scene to be inserted before, during, and/or after the song. Get specific with 
 setting  and characters.  

 Perform the songs for your fellow classmates.  Time permitting, have groups rehearse and perform 
 their number and a piece from Les Misérables. Have students compare and contrast the two songs and 
 make connections between their songs of revolution and the music from Les Misérables.  
 
CCSS.ELA‐LITERACY.SL.11‐12.2  Integrate multiple sources of information presented in diverse formats and media (e.g., visually, 
quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each 
source and noting any discrepancies among the data. 
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3.   “REHEARSING CHANGE” 
 The opening of Les Misérables depicts prisoners working under the watchful eye of brutal wardens. In 
 the opening lyrics of the musical, the prisoners sing of their plight:  
  “Look down, look down 
  Don’t look ‘em in the eye 
  Look down, look down 
  You’re here until you die.” 
 This first moment in the play viscerally depicts the oppressive conditions many characters in the story 
 are living under. Its heaviness also communicates their despair and unhappiness with these conditions 
 and their desire for change.  
 Oppression:  What does the word “oppression” mean to you?  
 Students and teacher discuss what oppresses them. (This exercise may also start with a writing prompt, 
 so students can formulate their thoughts in a more concrete and private way.)  They define the word 
 “oppression” together.   Are the sources of their oppression external (parent, teacher, boss, society, peer 
 group, etc.) or internal (negative self-talk, fear, doubt, lack of knowledge, etc.)?  Is change desired in 
 these areas? How might that change come about?  
 Instructions: 

 Students are divided into small groups of 3-5.  Each group member shares one situation where they are 
oppressed and feel a need for change in their lives. 

 The group chooses one story to dramatize.  Specific details of the scene are created: who, what, where 
and why.  

 The scene should be structured so that a protagonist is experiencing conflict with the source of his/her 
 oppression and attempting to work through it. (for example: A student has a difficult relationship with a 
 teacher. The student feels that he is being treated unfairly by the educator and wants to address the 
 issue. The scene is about a conversation the student has with the teacher, based on a real-life 
 interaction.)  

 The group rehearses this scene and eventually presents it to the class.  The classmates watch the scene 
one time through, uninterrupted. 

 After observing the scene, students and teacher discuss varying solutions to the problem the protagonist 
is facing.  

 The group performs the scene again.  This time, audience members are allowed to insert solutions to 
the problem.  

 If a person wants to offer an alternative approach to the conflict:  She calls out “freeze.”  She steps into 
the scene and replaces the protagonist.  She acts out her solution to the problem. 

 The scene continues.  
 If another audience member wants to try a different solution, the process is repeated:  He calls out, 

“freeze!”  He steps into the scene and replaces the protagonist.  
 The scene ends at the teacher’s discretion.  Discussion ensues about what the students observed and 

experienced.  
The above is based on an exercise created by Augusto Boal, founder of Theatre of the Oppressed. It was presented in a Master Class 
at the 2010 California Educational Theater Association conference. The course was conducted by Brent Blair, director of the M.A. 
program in Applied Theatre Arts at the university of Southern California, and was entitled, “Ensemble Building and Theatre Making 
Techniques Inspired by Theatre of the Oppressed.”  
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1.  Why has Jean Valjean spent 19 years in prison? 

 

2.  Valjean steals from the only man who has ever helped him.  What does this priest do when the police bring 
Valjean to him? 

 

3.  Who is "taking care" of Fantine’s child? 

 

4.  List the steps in Fantine's degradation. 

 

5.  Why does Valjean turn himself in after so many years of freedom? 

 

6.  Who is Marius? 

 

7.  Why do the students want Javert executed? 

 

8.  Why does Éponine foil her father's plot to rob Valjean? 

 

9.  How does Valjean save Mariusss life? 

 

10.  Why does Marius reject Valjean? 

COMPREHENSION QUIZ 

Answers to Quiz 
 

1.  He stole a loaf of bread - then tried to escape several times. 

2.  The priest covers for him - says he forgot the candlesticks - the best thing. 

3.  the Thénardiers 

4.  a. She has an illegitimate child that she is paying the Thenardiers to keep for her.  b.  She loses her job at the factory because she ob-
jects to the advances of the foreman, and the other women do not support her, possibly because they are jealous.  c.  She sells her locket, 
then her hair, then becomes a prostitute. 

5.  Another man has been arrested in his place, and he will not let another man go to prison for him. 

6.  Marius is a student who is involved in the revolution and who has fallen in love with Cosette. 

7.  He has been spying on them for the government. 

8.  She is in love with Marius and knows he loves the young woman who lives in that house. 

9.  He carries him to safety through the sewers of Paris - even at the risk of his own safety. 

10.  He doesn't realize that Valjean is the one who saved his life. 
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